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ABSTRACT

This study focuses on marriage as one criterion of adult
hood in the United States*

A wide range or descriptive studies

points to peer influences as having considerable impact on
youth as they move from childhood into adulthood.

Specifically,

the research problem consisted of tracing peer influences on
the transition from the family of orientation to the family of
procreation.

Ernest Smith (1962) has identified four peer groups

to which youth successively belong during this transitional
process: the clique, the crowd, the date, and courtship —

each

of which involves normative structures which conflict with
preceding and succeeding ones.
This movement from the parental to the marital family was
theoretically delineated through a synthesis of status transition
concepts derived from role theory and human growth and develop
ment concepts derived from theory and research in marriage and
family relations.

The normative conflict among the above mentioned

peer groups was conceptualized as sociological ambivalence, i. e.
incompatible expectations assigned to a set of statuses within
society (Merton and Barber in Tiraykin, 1963).

The far-reaching

sociological effects of this structured ambivalence became apparent
when these peer groups were viewed as instrumental in the accomplish
ment of developmental tasks, i.e. tasks which arise at or around a
certain age in the life of an individual, the successful completion

vii

of which have important consequences for society as well as the
individual (Havighurst, 1953).

By examining the implications

inherent in the concept of developmental task, two postulates
were derived.

The postulate of consecutive order states that

sociological ambivalence is in evidence only when membership is
held in adjoining peer groups in the developmental sequence.
The postulate of ultimate position further states that these
consecutive peer groups must be the ultimate and penultimate ones
in which an individual holds membership.
These hypotheses were operationalized by identifying a key
normative dimension on which adjacent peer groups conflicted.
Since only the first two pairs of groups were selected for study,
attention was focused on the dimension involving the clique and
the crowd as well as the one concerning the crowd and the date.
The former dimension pertains to sex antagonism, and the latter
refers to control over the selection of dating partners.
demonstrating -- both theoretically and empirically —

By

that these

peer groups represent a configuration of reference-membershipprimary groups, these key normative dimensions were measured
through the use of Thurstone attitude scales.

These measures were

then associated with the peer groups to which any individual could
belong.
Subjects of the study were 1637 middle class white students
of both sexes representing the fifth, seventh, ninth, and eleventh
grades as well as college freshmen and juniors.

viii

On the whole,

results confirmed the operation of a developmental sequence marked
by sociological ambivalence at certain key points as well as the
postulates of consecutive order and ultimate position.

Additionally,

important differences in the operation of the two developmental
tasks under study, represented by the key normative dimensions, were
found.

ix
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Chapter I
INTRODUCTION

An A f r i c a n youth kills his first lion w i t h a primitive spear.
An American Indian, sent from his village with nothing but a few
simple devices, survives in a desert environment for a week.

These

rites de passage clearly demarcate the boundary between childhood
and adulthood and serve as a signal to the rest of the tribe that
individuals successfully undergoing the ritual are henceforth
entitled to the privileges and responsibilities accruing to the
position of adult.

The aim of this study is to explore an aspect

of the process whereby the American child assumes the position of
adult in his society.

The Problem Area
The adolescent in the United States has no rite de passage to
herald his entry into the adult world.

In fact, passage into

adulthood in the United States is rather ambiguous.

Muus observes:

The upper age limit of adolescence is even less clearly marked
than the onset of pubescence, since there are no objective
physiological phenomena that can be used to define the termination.
Observable social phenomena such as financial independence, suc
cessful employment, and marriage are useful. But, in the first
place, they do not necessarily indicate psychological independence
and maturity; secondly, no agreement has been reached as to their
relative importance. Finally, the psychological and even the
sociological meaning of such phenomena differ according to the
sociocultural environment; how to determine when adulthood, maturity,
self-determination, and independence have been reached depends on the
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definition that these terms have in a given social setting
(Muus, 1968: 8).
Muus paints a rather pessimistic picture regarding the designation
of criteria which can be used as indices to adulthood.

However, it

is hypothesized, for the purposes of this study, that this results
no so much from the inability to introduce theoretical clarity in
dealing with complex social situations as in lack of pertinent
research.
It seems advisable to analyze the more observable, straight
forward variables in a complex social situation first and then to
proceed to the more complex ones, such as the question of intervening
variables and the often intricate interplay of the above.

Muus' first

objection to the use of observable social phenomena such as financial
independence and marriage is that they do not indicate psychological
maturity.

Unfortunately, there are many different definitions of

maturity.

Measurement is yet another problem.

Moreover, Muus himself

points to the different interpretations maturity, psychologically
conceived, may have in different sociocultural settings.

However,

the problem is, nevertheless, a researchable one; thus social class
has proved to be a very crucial variable in sociological research
(Bendix and Lipset, 1966).

Lastly, it could be argued that such

social variables as financial independence and marriage carry more
weight than maturity in the psychological sense precisely because the
former are more directly and easily observable to the members of
society.

(Thus Muus1 point about relative importance reduces to
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another empirical question of assigning appropriate weights derived
from the research process.)

Moreover, adult members of society often

term the behavior of other adults as "childish," "immature," or
"juvenile."

This categorization, while it clearly points to the

necessity of including psychological attributes in the notion of
adulthood, also highlights the fact that members of society are, at
least implicitly, aware that there may be a sizable separation between
the real and the ideal.

Thus many members considered adults by

society are also considered to be psychologically immature.

Addition

ally, psychological and sociological variables may interact as when
marriage and financial independence play important roles in gaining
maturity.
The researcher may now proceed to list the most obvious social
phenomena which could serve as indices to the attainment of adulthood
in the United States.

(It is not important for the purposes of this

study that the list be exhaustive in that the time-cost factor will
necessitate focusing on only one of the following in depth.)
(1)

financial independence

(2)

marriage

(3)

age above a certain critical level (which must be determined
empirically)

(4)

self-determination (in the sociological sense of the
legitimacy of occupying certain roles, the sanctioning of
certain behaviors, etc.)

Perhaps the first observation to be made is that the variables
may not be independent.

For example, some individuals may not choose
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to marry until they are financially independent.

On the other hand,

marriage may induce an individual to discontinue his education and
seek employment.
assigned.

For another thing, relative weights may have to be

For instance, is a 65 year-old, never-been-married man

who takes up residence with his kin upon whom he is financially
dependent and to whose authority he is subject, considered to be an
adult?

Are certain ages, therefore, of more relative importance

than the other factors?
This point highlights the fact that an individual may meet some
of the criteria, but not all of them.

Is a 35 year-old, financially

independent, autonomous male an adult despite the fact that he is not
married?

Thus all the criteria do not have to be met; research and

study are needed here to clarify this general area.

However, it

could be argued that while all the criteria do not have to be met to
satisfy the requirements of adulthood, society looks more favorably
upon those that do meet them.
standing."

They are in effect "adults in good

For example, single adults are discriminated against in

income tax returns and in leisure time activities which are geared to
couples.

People comment that it is time for Jane to marry or wonder

why Joe is still unmarried at 35.

As old members of the social

system die, others must be born to replace them.

Marriage is the only

legitimately recognized state for procreation, although there are
indications that alternative modes may soon be struggling for
legitimacy.
The above discussion illustrates that the transition from child
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to adult is indeed an ambiguous one in the United States.

This

research study will focus on marriage as one criterion of adulthood.
This selection was made because of the vast literature available
on marriage as well as the advanced state of theory building in this
area.

Moreover, such a selection reflects the author's interests.

In broadest of terms, then, the problem consists in tracing an
individual's transition from the family of orientation to the family
of procreation.

Significance of the Problem
The relevance of this problem can be demonstrated from two
vantage points: from the perspective of adulthood and from that of
marriage.

With reference to the first, several indicators can be

identified to illustrate a collective concern over age-status
transition.

For instance, in the United States the system of formal

control has associated with it a concept called legal age.

Thus

criminal responsibility is not the same for a child or juvenile as
for an adult.

Civil law is likewise related to legal age:

may an individual sign a binding contract?
marry without the consent of his parents?

when

When may an individual
A certain age is a pre

requisite for formal participation in the political system as a voter.
The recent successful movement to lower this age is evidence of the
existence of a poorly delineated "no man's land" between adolescence
and adulthood.

The steady increase in formal education has tended

to lengthen this "no man's land" and create problems.

From the standpoint of the second perspective, some have
cogently argued that the chief socializing influence on the movement
from the parental to the marital family is the peer group.

Such a

peer perspective may be inadequate for appropriate anticipatory
socialization for marriage.

Perhaps the high divorce rate in this

country might be related to such a finding.

Reliance on peer groups

may account for residual sex antagonistic or sex exploitative
attitudes which are dysfunctional to marriage.

Review of Literature
Eisenstadt (1956) suggests that there are three essential
preconditions which lead to the universal fact of age differentiation:
"(1) the plasticity of human nature, (2) the exigencies of socialization
and learning, and (3) mortality and population changes within the
social system" (p.24).

Every society and social system must find a

means of providing for the continuity of its own structure, norms,
values, etc. in the face of mortality and population changes effected
by births and deaths.

In order to ensure the differentiation, and

thus smooth functioning, between transmitter and recipient of culture,
age-graded roles must be delineated and coordinated.

Cultural trans

mission is made possible by the fact that man's behavior is not
chiefly determined by biology, but is instead capable of being
molded in innumerable ways.
Moreover, Eisenstadt (1956) contends that age-homogeneous
groups become important in their own right in those societies in
which universalistic, rather than particularistic, integrative
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mechanisms are found in order that individuals will be trained for
proper role functioning outside the family, since this kinship unit
cannot insure, or may even impede, the attainment of full social
status by its members.

Numerous studies have documented the im

portance of peer groups in the socialization process in the United
States.

Many of these studies have also shown, however, that peer

groups form subcultures with their own distinctive norms, values,
goals, language, and ways of dressing (Sebald, 1968).

Moreover,

some of these elements conflict with adult codes of behavior.

This

situation is engendered by an abrupt discontinuity in status between
adolescence and adulthood.

Thus there is often a wide disparity

between biological and social adulthood.
Linton (1936) has called attention to the universal penchant
for all members of all age-sex categories above infancy to develop
cohesion and conceal behavior from other age-sex groups.

Simmel

(1906) states that secrecy, of which concealment of behavior is an
important part, is a universal sociological form found in youths
of all cultures, subcultures, and groups within a culture.

This

points to the fact that in various cultures youth will display
degrees of withdrawal from adult socializing institutions depending
on whether integrative mechanisms are particularistic or universal
istic.

Youth activities will be oriented toward concealing their

behavior from adults, especially when the social structure is such
that youth behavior runs counter to adult prescriptions.

However,

this is not to deny that there are several pervasive areas within

8

which youth behavior is patterned by adult norms and institutions.
There is considerable evidence from studies that youth
withdraw, for one reason or another, from adult systems geared
specifically to them such as the church, school, and the family.
They are also not allowed to fully participate in important adult
institutional areas such as the economy and politics.

Some studies

indicate that 70 to 85 per cent of young people in the United States
do not participate in church activities (Weaver, 1944: Gesell, Ilg,
and Ames, 1956).

Moreover, Shippey (1970) found that adolescents

who do participate in church affairs form cliques whose normative
structures are secular oriented.
with religious goals.

That is, clique norms interfere

Additionally, the clique does not function

as a reference group for many of its members, since almost 50 per
cent of adolescents had no close friends in the group.

Thus, it

appears that the church merely provides the setting in which these
adolescents may form peer groups; religious attitudes and values
are not an essential part of the clique's perspective.
Withdrawal from school may be defined as dropping out of the
school system before graduation or non-adherence to educational
values as espoused by teachers.

Failure to complete high school is

class-linked in that Hollingshead (1949) reports 89 per cent of
lower class youth drop out before graduation as compared to only 8
per cent of the middle class and none of the upper class.

Later

studies confirm this general trend (e.g. Palmore, 1963; Clark, 1968;
Krause, 1968).

Evidence from various studies show that middle and

upper class youth may hold norms contradictory to the goals of the
educational system.

For one thing, youth cliques demand conformity

from its members (Pearson, 1958).

If youth norms run counter to

those of adults, conformity is apt to lean toward peer group behavior
(Jurfey in Bier, 1963; Campbell in Hoffman, 1964).

However, there

are certain areas of behavior in which youth are influenced by
parental attitudes (Soloman, 1961; Brittain, 1963, 1968).

More

specifically, Coleman (1961) reports that high school boys would prefer
being remembered as good athletes, rather than good students; girls
most often named as best students had fewer friends.

In the school

studied by Keisler (1955), male academic accomplishment appeared
to have little or no relationship to popularity with girls or cliques;
girls with outstanding grades were rated as significantly less
companionable by boys.
As concerns the family, up to 50 per cent of one high school
group had substantial conflicts with their parents and spent a great
deal of their leisure time away from home (Lynd and Lynd, 1929).
Another study of adolescents revealed that none of the preferred
activities were home-centered or home-influenced (Phelps and
Horrocks, 1958).

Gesell's study indicated that youth over 12 years

of age manifested a definite and abrupt withdrawal from any partici
pation in family activities (Gesell, Ilg, and Ames, 1956).

In

Coleman's (1961) high school sample, about 43 per cent of the
students stated that breaking ties with friends would be more diffi
cult for them than facing parental disapproval.
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Given a significant withdrawal of youth from many adultsponsored systems, one must look to the youth subculture itself as
providing a rather substantial part of the backdrop against which
young people make the transition from the family of orientation to
the family of procreation.

(This is not to deny that youth with

drawal is incomplete or that there are other factors influencing this
transition, e.g. the mass media.)

In fact, youth culture arises

because of the structural discontinuities between childhood and
adulthood.

Smith (1962) contends that an important corollary of the

main theme of his book, i.e. that youth culture exists, is that
"youth culture is composed of a series of informal systems, which
initiates youth into the distinctive norms and behavior of youth
culture, and which acts as a vehicle for the transmission of the
culture to succeeding generations of young people" (p. 39).

He

continues that marriage and self-sufficiency which are basic
attributes of adulthood highlight the "existence of two dominant
series of youth institutions which make up youth culture and pattern
the process of socialization for youth in their movement toward full
participation in the adult culture" (p. 40).

Smith directs his

attention only to the movement from the parental to the marital
family and identifies four transitional phases: the monosexual
clique, the crowd, dating, and courtship.
Even as a pre-schooler, the young child forms peer associations
which, although outside the family circle, are nevertheless under
adult supervision.

Cliques, which are often extensions of these

pre-school play groups, usually form when children begin school.

This

is the start of a developmental sequence in which youth pass through
a series of age-graded cliques having varying structural attributes
and primary group relations.
Peculiar to youth cliques is the fact that they are very fre
quently composed of the same sex.

Numerous studies demonstrate a

monosexual preference between the ages of 8 and 13 years with a peak
of preference at 10 to 12 years of age (Campbell, 1939; Kerstetter,
1940; Lundberg and Dickson, 1952; Parsons and Bales, 1955; Reese,
1966).

Since membership in the clique may be simultaneous with

other youth phases or even continue into adulthood, it is difficult
to define when clique affiliation is terminated.
An outstanding characteristic of the monosexual clique is
its pervasive demand for conformity (Pearson, 1958; Furfey in Bier,
1963; Campbell in Hoffman, 1964; Sebald, 1968).

This conformity

assumes many dimensions: dress, language, selection of companions,
etc.

Social control usually takes the form of such informal

sanctions as ridicule or ostracism.
The "crowd" refers to a heterosexual youth group transitional
from the monosexual clique to dating and courtship relations.
Dunphy (1963) in his study of several crowds in Sydney, Australia
delineated a developmental pattern whereby unisexual cliques engage
in an initially antagonistic interaction with a unisexual clique
of the opposite sex, progress to a stage characterized by individualto-individual heterosexual contact on a limited basis, and arrive
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at a phase where unisexual cliques Involving upper status members
form a heterosexual clique.

The fully developed crowd phase occurs

when several cliques form a close association whose main function is
to provide a center for larger and more organized social activities
between the sexes.

The crowd thus "acts as a reservoir of accept

able associates who can be drawn on to the extent required by any
social activity" (Dunphy, 1963: 235).

The emphasis here is on

"acceptable" since very few members dare choose outside the crowd
(Hollingshead, 1949: Profile of Youth, 1949; Dunphy, 1963).
Thus from a developmental standpoint, the crowd serves an
essential socializing task —

the provision of an exploratory

experimental group within which initial attempts at dating and
heterosexual interaction may be fostered.
usually brief and constantly changing.

Such relationships are

Coleman (1961) reports

that the crowd, whose norms chiefly involve popularity with the
opposite sex, is an important group well into high school.

Stress

is laid on meeting group expectations, not those of a given boy or
girl; thus, although temporary couple separation for dating may
occur, the majority of activities are group-centered.

Dunphy (1963)

found that the crowd begins to disintegrate when the dating dyad
itself begins to assume more and more importance.
In response to such factors as the emancipation of women and
youth, increased leisure time, higher real incomes, commercialized
recreation, and the extension of co-educational institutions,
dating developed on college campuses as a peculiarly American
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invention in the 1920's.

In the late 1930's and the 1940's dating

appeared on the high school level (Burchinal in Christensen, 1964).
Lowrie (1952) reports the median ages for initial dating among
high school students, both male and female, as ranging between 14.1
and 14.9 years; medians for college students are between 14.7 and
15.7 years.
tenth grades.

On the whole, students started dating in the ninth and
Bardis (1958), Cameron and Kenkel (1960), and Bock

and Burchinal (1962) have substantiated Lowrie's findings, although
the latter two studies found medians toward the lower end of the
ranges reported by Lowrie.

A study by Broderick and Fowler (1961)

shows age at initial date to be 10 - 11 years for 45 per cent of the
boys and 36 per cent of the girls studied.

Moreover, these authors

also report norms favoring cross-sex interaction among children
in the fifth and seventh grades.

Therefore, not only does the

Broderick and Fowler study radically depart from other studies
pertaining to age at initial dating, but also in respect to attitudes
in late childhood toward the opposite sex.

In regard to the latter

issue, even more recent studies (e.g. Reese, 1966) have demonstrated
negative cross-sex attitudes in late childhood, especially at the
ages 10 - 12 years.

Additionally, Crist (1953) reports the case

of ninth grade students who maintained they dated because the group
expected it, not because they wanted to.

Breed (1956) also found

two-thirds of his sample reporting insecurity and nervousness in
regard to first dates.
It is important to distinguish dating, as it is defined in

this study, from the stage which precedes it —
well as the phase which succeeds it —
although temporary couple separation —

the crowd -- as

courtship.

In the crowd stage

dating in one sense —

may

occur, the greater part of heterosexual interaction is group-centered
Moreover, crowd norms markedly limit acceptable partners.

For the

purpose of this study, the dating stage is reached when the parties
involved remove the emphasis from the group and place it instead
on the dyad relationship.
These dating relationships may be of two general types:

the

competitive date which stresses partner mobility and the non
commitment steady which involves only one partner at a time (Herman,
1955; Heiss, 1960; Smith, 1962).

Studies of high school students

indicate that the chief reason for going steady are social security
and preference.

Girls appear to seek security and are more

satisfied in the steady relationship than are boys (Profile of Youth,
1949; Ehrmann, 1959).

Boys, on the other hand, are attracted to

this type of relationship because it saves the expense of impressing
new girls (Smith, 1962) or carries the greater probability of
gaining increased physical intimacies (Kirkpatrick and Kanin, 1957).
One pattern may be favored in one community and the other in a
different locale.

Smith (1962) advances the hypothesis that in

campus communities of about the same sex ratio, the tendency may
be toward noncommitment steadies in order to avoid competition.
Waller (1937) relates the case at one small college where older girls
instructed entering freshmen to date until November and then choose
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a steady partner.

On the high school level, this type of relation

ship may be an indication of high status or a matter of necessity.
For example, in one Kansas City high school, girls who were members
of cliques went steady but changed partners every few weeks because
clique members felt that boys were "terrible" ("Reeny Season" in
Smith, 1962).

The precarious nature of such relationships was

highlighted in a study by Mather (1934) where he found that 40 to
60 per cent of those students going steady were dissatisfied with
their partners.
In the courtship process, two special conditions are present:
(1)

there is a monogamous relationship, and (2) the relationship is

specifically directed toward marriage.

Family sociologists are not

agreed as to the role of dating or its relation to courtship.
There are three basic theories: (1) Waller's (1937) idea of dating
as aim-inhibited, exploitative, and thrill-oriented; (2) Burgess and
Locke's (1940) idea that dating is a distinct yet preliminary
phase of courtship; and (3) Lowrie's (1948) idea that dating is a
gradual process yielding experience necessary for the intelligent
selection of mates.

In 1937 Waller identified a rating and dating

complex on the campus of Pennsylvania State College.

Whom one

dated was determined by one's own position in the status system
and the position of one's potential dates.

Status was based on

fraternity-sorority membership, prominence in campus activities,
smart clothes, money, etc.

Smith (1952) and Blood (1955), on the

other hand, report that college students rank personality-

companionship items higher than competitive-materialistic ones, a
finding which tends to refute Waller's ideas or indicate that change
has occurred.

However, there is also considerable evidence that

status homogamy exists to a substantial degree (Levine and Sussman,
1960; Rogers and Haven, 1960; Reiss, 1965; Larson and Leslie, 1968).
For example, Larson and Leslie (1968) report that "drops, pinnings,
and engagements all tend to occur disportionately among persons
from similar prestige levels.

The findings hold both for Greek-

affiliated and for independent students.

The degree of status

homogamy tends to increase with the seriousness of the involvement"
(p. 195).
Burchinal (in Christensen, 1964) maintains that "endogamous
and companionship norms are neither mutually exclusive nor neces
sarily mutually reinforcing" (p. 645).

Thus these elements operate

at different stages of the dating process: endogamous norms limit
the field of eligibles and companionship norms guide the rejectionselection process after interaction has commenced.
Numerous studies indicate that males and females often define
the situation differently and seek varying goals from the dating
relationship -- all of which may have disruptive consequences
(Gorer, 1948; Smith and Monane, 1953; Ehrmann, 1959; Skipper and
Nass, 1966).

For instance, Ehrmann (1959) points out that males

seek sexual gratification first and emotional intimacy ultimately,
whereas the reverse is true of females.
When queried as to their own reasons for dating, students
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rejected the idea of dating as courtship interaction (Lowrie, 1951).
They also rejected dating as exploitative.

Cuber's study (1953)

indicated that the date is enjoyed as an end in itself and Williamson
(1965) reported that dating is largely a trial and error process
with a minimum of steady dating.
From the above discussion, the involvement of such factors
in the dating process as competitive-prestige norms as well as
companionship ones, differing definitions of the situation by the
two sexes, the unstable nature of the noncommitment steady, and the
denial of dating as a specific prelude to courtship by those
involved point to two important ideas: (1) that dating often leads
to, but is distinct from, courtship and (2) the chief differenti
ating factor is emotional or ego involvement, an ingredient which
is present to a high degree during courtship but is present to a
relatively low degree in dating.
such an interpretation.

In fact, research studies support

Smith (1955) found that in Pioneer College

approximately 90 per cent of the male and female students who
engaged in competitive dating reported no mutual affection, and
surely no love.

Only 8 per cent were emotionally disturbed at the

termination of the relationship.

Kirkpatrick and Caplow (1945)

noted that 62 per cent of the men and 70 per cent of the women in
their college sample ended dating relationships by mutual loss of
interest or by shifting affection to another person.
"Courtship is a phase of growing emotional involvement
tending toward monopoly and commitment in the plans of marriage.
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. . . It violates the date pattern in that is noncompetitive, goaldirected (toward marriage), and is based on emotional involvement"
(Smith, 1962: 193).

Research in this area has typically revolved

around mate-selection.

In this regard, there are three prominent

theories: (1) residential propinquity, (2) homogamy —

in respect

to social characteristics as well as personal attributes -- and,
(3) the theory of complementary needs.
"Residential propinquity in the context of mate selection
refers to the tendency for the proportion of marriages in a
population to be inversely related to the distance between the
residences of the contracting parties" (Burchinal in Christensen,
1964: 642).

From such empirical findings, Katz and Hill (1958)

have formulated a norm-interaction theory.

They reason that since

marriage is normative, this reduces the field of potentials to a
group of eligibles.

From this group of eligibles the probability

of marriage varies directly with the probability of interaction.
Interaction, in turn, is proportional to the ratio of opportunities
for interaction at a given distance over the intervening oppor
tunities for interaction.
Burchinal (in Christensen, 1964) reviews a host of studies
attesting to homogamy, especially in relation to race, age,
religious affiliation, status, ethnic background, and previous
marital status.

Studies by Burgess and Wallin (1943, 1944),

Schellenberg (1960), and Kerckhoff and Davis (1962) point to
homogamy on personal characteristics, e.g. values.
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The theory of complementary needs formulated by Winch and the
Ktsaneses (1953) views all human behavior as oriented to the
gratification of needs.

"In mate selection, each individual seeks

within his or her field of eligibles for that person who gives the
greatest promise of providing him or her with maximum need grati
fication.

...

(T)he need pattern of each spouse will be

complementary rather than similar to the need pattern of the other
spouse (Burchinal in Christensen, 1964: 666).
refer to a difference in kind or degree.

Complementarity may

Research studies by these

authors lend credence to the theory, but all mathematical compu
tations were not only performed on one sample, but a very limited
sample at that.
Bowerman and Day (1956), using the Edwards Personal Preference
Schedule as their basic instrument, failed to get results supporting
the theory of complementary needs.

Schellenberg and Bee (1960),

employing the same instrument, reported emotional homogamy, rather
than complementarity.

Kerckhoff and Davis (1962), in an attempt

to determine if certain

factors in mate selection operate initially

in a specific ordinal sequence -- i.e. social attributes first,
followed by value consensus, and finally complementary needs —
reported that this is apparentely not the case.

For example,

complementarity of needs does not seem to operate until later
stages of courtship due to the formation of an idealized conception
of the other person early in the relationship.
Essential to the maintenance of society is that individuals
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move from the family of orientation to the family of procreation.
Such a social movement is normally accompanied by a complementary
pyschological movement whereby affectional bonds are shifted from
one group or individual to another (Smith, 1962).

These shifts

are rather difficult for the individual involved because norms
of one phase conflict with those of the succeeding one.

Clique

behavioral expectations involve indifference or antagonism toward
the opposite sex, whereas crowd norms encourage heterosexual
interaction and interest.

Crowd members in turn seek to actively

control the selection of dating partners through criticism,
evaluation, ostracism, etc.

The date, which emphasizes partner

mobility and lack of emotional involvement, conflicts with
courtship on both counts (Smith, 1962).

The Research Problem Defined
In specific terms the research problem involves the conceptual
delineation and empirical investigation of these developmental
stages as they create sociological ambivalence for the youth involved.
Although there are influences other than the peer group operating
on individuals as they move from the parental to the marital family,
the author feels that a cogent case has been presented for the
peer group as representing an influence of considerable magnitude.
Therefore, this study will focus exclusively on peer group influences
on this process.
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Chapter 2
THEORETICAL FRAMEWORK: CONCEPTS AND HYPOTHESES

Smith (1962) points out that his analysis of American youth
culture is largely a descriptive one which, to a large extent,
"consists of a projection of both fact and interpretation derived
from a wide range of literature" (p. 1).

He implies that what

is needed is a general theoretical framework which can better
account for the specific social facts presented as well as definite
empirical confirmation or refutation.
The crux of Smith's theoretical explanation of the transition
from the parental to the marital family derives chiefly from such
concepts as group, institution, culture, and subculture.

Thus,

Smith contends, youth withdraw from adult socializing institutions,
such as the church and the family, and substitute in their place
the clique, crowd, dating, and courtship reference groups.

This

being the case, one can speak of a youth subculture, a concept
which many writers have used to describe youth organization
in its abstract form.
Although it is possible to speak of a youth subculture, it
is another thing to postulate a complete set of unique insti
tutions characteristic of this subculture.

After all, the "sub"

prefix attached to the term denotes that this social system is part
of society; that is,it shares the normative framework of the
culture for the most part.

If this were not the case, one would

have to refer to two different cultures.
of subculture tends to be overworked.

Moreover, the concept

When a concept explains too

much, it is likely to explain too little.

These remarks set the

stage for new theorizing.

The Developmental Approach:

A Statement of Basic Concepts

The developmental approach as a distinctive theoretical
orientation evolved chiefly as a response to research and con
ceptualization in the area of marriage and family relations.

Its

history is relatively short, commencing in the 1930's, with major
advances occurring in the last 10 -15 years.

This approach emerged

as a unique synthesis of various concepts drawn from other theo
retical viewpoints.
Thus, it brings together from rural sociologists the idea of
stages of the life cycle, from child psychologists and human
development researchers concepts of developmental needs and tasks,
from the sociology of the professions the idea of the family as
a set of mutually contingent careers, and from the structurefunction and interactional theorists such concepts as age and sex
roles, plurality patterns, functional prerequisites, and other
concepts which view the family as a system of interacting actors.
By so doing, it combines into one approach an attempt to account
for the societal-institutional, interactional-associational, and
individual-personality variables of family phenomena (Hill and
Rodgers in Christensen, 1964: 171).
Hill and Hansen (1960) delineate the basic assumptions which
undergird the developmental apprrach as follows:
1.

Human conduct is best seen as a function of the preceding as
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well as the current social milieu and individual conditions.
2. Human conduct cannot be adequately understood apart from human
development.
3. The human is an actor as well as a reactor.
4. Individual and group development is best seen as dependent
upon stimulation by a social milieu as well as on inherent
(developed) capacities.
5. The individual in a social setting is the basic autonomous unit
(Hill and Hansen, 1960: 309).
Contributions to this approach derived from studies of human
growth and development research are of particular concern to the
present investigation.

Central to the idea of human development

within a social environment is the concept of developmental task
formulated by Havighurst:
A developmental task is a task which arises at or about a certain
period in the life of an individual, successful achievement of
which leads to his happiness and to success with later tasks, while
failure leads to unhappiness in the individual, disapproval by the
society, and difficulty with later tasks (Havighurst, 1953: 2).
Although this concept was of definite heuristic value, it neverthe
less proved to be inadequate in that it failed to provide clues
to the delineation of vital structural components.

In an attempt

to overcome this shortcoming, Rodgers (1962), drawing upon the
work of Bates, Deutscher, and Farber, reformulated the concept of
developmental task in structural terms.
Frederick L. Bates, in an effort to clarify the analysis of
interactional patterns, set forth the following definitions of
norm, role, and position:
1. Position: A location in a social structure which is associated
with a set of social norms.
2. Role: A part of a social position consisting of a more or less
integrated or related subset of social norms which is
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distinguishable from other sets of norms forming the same position*
3.

Norm: A patterned or commonly held behavior expectation. A learned
response, held in common by members of a group (Bates, 1956: 314).
Social relationships, from small groups to societies, are in

essence composed of reciprocal role relationships in ever-widening
units of interaction.

In Bates' approach, a role is always paired

with a reciprocal role in another position.

In a pair of related

positions, or a group, members share at least one reciprocal role
relationship.

Gross, Mason, and McEachern (1958) define role behavior

as the actual behavior of the occupant of a position with reference
to a given role.

This is in contrast to normative or expected

behavior, although actual behavior usually approximates this
idealized version.

The occurrence of deviant behavior usually

results in the application of sanctions, i.e. a special kind of role
behavior having reward or punishment implications (Gross, Mason,
and McEachern, 1958).

Thus, the idea of the successful or un

successful completion of a developmental task as leading to happiness
or unhappiness assumes structural dimensions.
It was necessary to develop concepts stressing longitudinal
aspects inasmuch as the tracing of change over time is an essential
component of the developmental approach.
lated by Irwin Deutscher.

Such concepts were formu

Role sequence refers to the series of

roles which an occupant of a position must play as he progresses
through the life cycle.

A role cluster pertains to those roles being

played by the incumbent of a position at any one point in time.

A
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role complex encompasses two or more sets of role clusters being
enacted simultaneously by two or more occupants in an interdependent
system (Deutscher, 1959).
As a means of conceptualizing the total developmental sequence
or life span, Bernard Farber defined the family as a set of mutually
contingent careers.

Thus a positional career is a series of

sequentially occupied role clusters (Farber, 1956).
Using the above formulations as a jumping offpoint,

Rodgers

re-defined a developmental task as follows:
A developmental task is a set of norms (role expectations) arising
at a particular point in the career of a position in a social
system, which, if incorporated by the occupant of the position as
a role or part of a role cluster, brings about integration and
temporary equilibrium in the system with regard to a role complex
or set of role complexes; failure to incorporate the norm leads to
lack of integration, application of additional normative pressures
in the form of sanctions, and difficulty in incorporating later
norms into the role cluster of the position (Rodgers, 1962: 54-55).
In relation to the present study, age-role expectations have been
designated as developmental tasks by human development specialists.
A fascinating aspect of this approach is its ability to
handle so-called abnormal patterns as well as normal ones.

In

fact, Hill and Rodgers (in Christensen, 1964), in delineating areas
for future research, suggest the study of transitions from one stage
to another as well as the continuities and discontinuities associ
ated with them.

The Positional Career as Status Transition
Wells Goodrich,

in discussing the nature of humandevelopment,
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stresses its transitional quality as follows:
Human development is influenced by a progressively changing inter
action of biological and social forces, developmental change being
most clearly manifested in a series of transition situations
through which nearly all individuals pass. Certain phenomena re
flecting this bio-social interaction in early stages of growth are
considered to have high predictive power for understanding person
ality at later phases (Goodrich, 1961: 12).
Thus, it becomes apparent that a developmental sequence is a
special kind of transitional status system.

Diagrammed in Figure 1

on page 27 are the sequentially occupied role clusters found in
the movement from the parental to the marital family, i.e. clique
mate, crowd member, dating partner, and lover.

By examining the

transitional status system, which is conceptualized largely in
structural terms, the developmental perspective, which stresses
processual aspects, is given fuller explication.

What is especially

characteristic of transitional status systems is that the actors
involved in them must exhibit status distance, a demand which reveals
sociological ambivalence.

In a concrete sense, therefore, indi

viduals occupy a role cluster (e.g. clique mate) within a certain
reference group (e.g. clique); in an abstract sense, these groups
represent developmental stages (e.g. clique stage or phase) in that
there is a definite sequence which has important sociological
consequences as well as far-reaching personal implications for the
actors involved.

It is to an examination of these key concepts —

namely sociological ambivalence, status distance, and reference
group —

to which the discussion now turns.

Sociological ambivalence may be defined as referring to

FIGURE 1
DEVELOPMENTAL SEQUENCE REPRESENTING
PEER SOCIALIZATION FOR MARRIAGE*

Role 1
e.g. playN
mate

Role Seq. 1

Role 1
e.g. playmate

Role Seq. 1

Role 1
e.g. playmate

Role Seq. 1

Role 1
e.g. playmate

Role

Role 2

Role 4

Role 2
Role

Role 3
Role 5

Role 4
Role 6

Role 3

CLIQUE MATE
(Role Cluster)

CROWD MEMBER

DATING PARTNER

LOVER

(Role Cluster)

(Role Cluster)

(Role Cluster)

P O S I T I O N A L

CAREER

* Adapted from R. H. Rodgers, Improvements in the Construction and Analysis of Family Life Cycle
Categories. Kalamazoo: Western Michigan University, 1962, p. 46.
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"incompatible normative expectations of attitudes, beliefs, and
behavior assigned to a status or to a set of statuses in a society
(Merton and Barber in Tiryakin, 1963: 94-95).

It is postulated

that transition from one youth phase to another is fraught with
sociological ambivalence.

For example, clique norms stress

indifference or antagonism toward the opposite sex, whereas crowd
behavioral expectations focus on curiosity and interest in the
opposite sex.

Consequently, there is a period of time during the

transition from one phase to another which is characterized by
extremely ambivalent loyalties; the child has not completely re
pudiated clique norms but is becoming involved with a crowd.

Figure

2 on page 29 illustrates the times when sociological ambivalence
impinge on the developmental sequence.
The concept of role distance (which the writer has designated
as "status distance") was formulated by Erving Goffman (1961) who
used it to refer to the fact that individuals do not always live
up to all the behavioral prescriptions regarding their status
positions.

Ruth Coser (1966) later refined the concept by pointing

out that, on the contrary, role distance is indeed expected of actors
in certain situations: it is expected of actors who are part of
transitional status systems.

Hence Coser defined role distance as the

type of expected role behavior that takes distance from status position.
Goffman (1961) gives the example of the laughing behavior of
eight-year-old boys on a merry-go-round meant to convey the im
pression that they do not belong to the class of younger boys who

FIGURE 2
ILLUSTRATION OF THE HYPOTHESIZED
DEVELOPMENTAL SEQUENCE DEPICTING
AREAS OF SOCIOLOGICAL AMBIVALENCE*

I__________________ I________________ I________________ I____
CLIQUE

CROWD

DATE

COURTSHIP

I_____
MARRIAGE**

♦Arrows denote areas of sociological ambivalence
♦♦Definitely not in the developmental sequence,
but merely an end point

N>
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derive pleasure from such activity.

Coser (1966) contends that

role distance serves to resolve the sociological ambivalence derived
from two roles, the old and the new.

This writer disagrees with

Coser in that the very fact that laughing is deemed necessary indi
cates that these eight-year-old boys do not as yet feel secure in
their new age grade.

If they did, they would feel no need to out

wardly demonstrate that they do not take merry-go-round riding
seriously anymore.

It is suggested here that role distance functions

as an impetus to induce the actor to relinquish his transitional
status when society feels he must do so, for transitional statuses
must not be allowed to become permanent ones.

For instance, it is

hypothesized that as the child grows older, enters puberty, observes
the behavior of older children, and is pressured by significant
adults in the form of parents and teachers, he must take role dis
tance from his position of clique mate and ascribe to the norms
typical of the crowd.
clique norms.

But in order to do so, he must repudiate

Consequently, clique mates apply pressure on him to

conform to clique norms.

However, the peer group as it enters a

changing normative situation may well apply pressure on a member
lagging behind in heterosexual development, since laggards as well
as innovators are perceived as deviant (Rogers, 1962).

This is in

essence how age-role expectations become developmental tasks.
The writer suggests that the term role distance be changed to
status distance.

According to the theoretical concepts presented

earlier, the only place in the social structure where actors can be
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located is status positions.

The following designations are the

role clusters (or status positions) found in the positional career
under discussion along with some of the roles within them.

CLIQUE MATE

Play mate
Study partner
Control-sanction role

CROWD MEMBER

Play mate
Petting partner
Control-sanction role

DATING PARTNER

Play mate
Petting partner
Study partner
Control-sanction role

LOVER

Play mate
Petting partner
Companion
Control-sanction role

Thus, it is certain status positions or role clusters the growing
child is expected to take distance from; he may continue to perform
some of the roles found in these clusters all his life.

Moreover,

some roles such as play mate and the control-sanction role may be
present in all these clusters.
"A reference group is a group that provides the standards
and perspective regulating an individual's behavior within a
given context, regardless of whether he is a member of the group
or not" (Vander Zanden, 1970: 198).

Vander Zanden continues that

most of our reference groups are actual membership groups.

That the

peer group is an outstanding example of a reference group in child
hood and adolescence is very easy to document.

For example, there

are studies demonstrating youtftfc' strict conformity to peer group
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standards (e.g. Pearson, 1958) as well as those revealing youths'
tendency to adhere to peer norms even when they conflict with those
of parents or teachers (e.g. Rosen, 1955; Coleman, 1961; Furfey in
Bier, 1963; Campbell in Hoffman, 1964).

Moreover, youth also display

a penchant for withdrawing from adult sponsored socializing insti
tutions and substituting peer groups in their place —

a situation

which was discussed in detail in Chapter 1.
Additional insight can be gained by continuing to examine the
transitional status system for possible structural dimensions which
are applicable to developmental sequences.

An important question

to be answered concerns why some developmental sequences are plagued
with discontinuities and others are not.

What is imperative for

smooth status transition is adequate anticipatory socialization
which refers to some kind of experience an actor has had in another
social system which prepares him for assuming a second status
(Bredemeier and Stephenson, 1962).

According to Bertrand (1972),

there are two kinds of discontinuities or status sequence dis
ruptions.

Thus, in reference to one kind of disruption, the example

is given of a youngster who is being taught how to behave as a
teenager and adult at the same time.

Disorganization will result

if the norms and roles comprising these positions are not consistent.
A second type of disruption occurs when the behavior required in
each preceding status is inadequate or unsuitable preparation for
the current status.

For instance, behavior learned as a clique

mate is incompatible with proper behavior accruing to the position
of crowd member.
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The Positional Career and Developmental Tasks
Sociological ambivalence is no longer in evidence when the
individual is no longer a member of the group characteristic of the
lower stage of development insofar as this group is structured along
youth normative standards.

This can occur in two ways: (1) the

individual loses his membership in the clique, for example, or (2)
the individual retains membership in the clique (or later becomes
a member of any clique) which now undergoes a normative restructuring
so that it is characteristic of adult cliques.

This will become

clearer after a discussion of the following topic.
The next problem is to isolate the key normative dimension
accruing to each stage of development which produces sociological
ambivalence.

Since marriage involves a certain kind of relation

ship between the sexes, the sociologist is sensitized to look in
this area for the dimensions.

By recalling the material which was

presented in Chapter 1, it appears that the clique conflicts with
the crowd over the desirability of interacting with members of the
opposite sex, the clique having an antagonistic attitude prohibiting
interaction and the crowd espousing a curiosity and interest in the
opposite sex.

The crowd and date differ in the amount of freedom

they allow their members in choosing dating partners, the crowd
allowing little individual choice and the date permitting a wide
range.

Moreover, individualized pair-dating is at a minimum in the

crowd, the emphasis being on group activities.

The dating and

courtship stages display incompatibility regarding the amount of
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emotional or ego involvement invested in the other member of the dyad,
the former phase being characterized by a minimum investment of ego
involvement and the latter stage, by a maximum investment.

The court

ship stage differs from marriage in the magnitude or type of permanence
of the commitment made between a man and a woman.

The courtship

phase involves a social and/or physical commitment, whereas the
attainment of marriage necessitates a legal commitment as well.

The

manner in which sociological ambivalence impinges on the develop
mental sequence in respect to the key normative dimensions is dia
grammed in Figure 3 on page 35.

Due to the amount of work involved

and the increase in time needed for questionnaire administration, it
was decided to focus only on the first two developmental pairs.
Sociological ambivalence arises due to the differing orien
tations of each of four pairs of status positions (or role clusters)
in reference to the appropriate key normative dimension.

Thus

there can be no incompatibility between clique mate and lover, for
example, since basic antagonism toward the opposite sex must be
resolved in favor of sex interaction before a social commitment
could be made to a member of the opposite sex.

The proper reso

lution of each stage, then, is a necessary prerequisite for the
attainment of the succeeding phase and, of course, for the complete
transition to marriage.

Thus the internalization of the normative

structure of each stage is a developmental task.

Consequently,

adults may be members of cliques, but antagonism toward the
opposite sex is not part of the normative framework.

Hence there

FIGURE 3
KEY NORMATIVE DEMENSION CHARACTERISTICS
PECULIAR TO EACH DEVELOPMENTAL STAGE

1.

CLIQUE:

High order antagonism

2.

CROWD:

Low order antagonism toward the opposite sex
Low order individual control over the selection of dating partners

3.

DATE:

High order individual control over the selection of dating partners
Low order ego involvement

4.

COURTSHIP:

High order ego involvement
Absence of a legal commitment

5.

MARRIAGE:

Presence of a legal commitment

toward the opposite sex
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is no sociological ambivalence present when a youngster has simul
taneous membership in groups which do not represent his final stage
of development at any given time.

In fact, these groups are no

longer part of the developmental sequence representing movement from
the parental to the marital family, since their normative structures
are similar to those of adults in that blocks to the kind of
relationship between a man and a woman necessary in marriage have
been removed.

Dunphy (1963) gives an excellent description of the

normative re-structuring of peer groups as adolescents move into
the crowd stage.

The Positional Career: A Conceptual Model
The previous discussion has postulated the existence of a
series of developmental stages, or reference groups in a concrete
sense, i.e. clique, crowd, date, and courtship -- each of which
involves norms which are incompatible with the norms of the
succeeding phase.

This incompatibility, conceptualized as socio

logical ambivalence, arises when individuals belong to more than
one group simultaneously.

However, according to previous theorizing,

this concurrent occupancy must involve adjoining or consecutive
role clusters which represent the final developmental stages that
a given individual has attained at a given time, as indicated in
Figure 2 on page 29.
The next problem concerns the formulation of testable hypoth
eses.

One can begin by delineating all possible patterns representing
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various combinations of stages in which individuals belong or do not
belong.

Because of the difficulties involved in investigating a

conflict between a stage within the youth subculture, i.e. courtship,
and marriage which is outside this domain, it was decided to omit
this situation as it would probably constitute a study in itself.
Since every developmental phase presents a situation where an indi4
vidual either belongs or does not belong, there are 2 or 16
possible response patterns.

It was thought advisable to dichotomize

the crowd stage into early and late phases since the latter includes
pairing off whereas the former does not.

That is, the early crowd

phase represents a situation where heterosexual interaction involves
boys and girls mingling at parties, dances, etc.

The late crowd

phase involves dating in the sense of pairing off within a group
context.

For example, Joe may ask Mary for a date to go with the

crowd to the movies.

Consequently, there is a total of 18 logical

response patterns which are shown in Figure 4 on page 38.
Before proceeding any further, it should be noted that the
classification of each respondent into one of these 18 response
patterns would answer some rather important questions:
1.

What empirical types emerge from these logical response

patterns?
2.

Is there a significant difference in grade (as an indication

of age) among specific response patterns?
3.

Sex is usually an important variable in developmental

studies; females often mature faster than males.

Therefore, is

FIGURE 4
ENUMERATION OF THE EIGHTEEN LOCIAL RESPONSE
PATTERNS YIELDED BY MEMBERSHIP IN
VARIOUS DEVELOPMENTAL STAGES

1. Clique

2. Clique
L. Crowd*

3. Clique
Crowd
Date

4. Clique

5.

6. Clique
Crowd

Date
Courtship

.

8

7.
L. Crowd*

9.

Crowd
Date
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there a significant difference between male and female in specific
response patterns?
4.

What is the frequency distribution of those patterns in

which each developmental stage is the last attained?
An examination of Figure 4 reveals five pure types (i.e. response
patterns) in which respondents belong to one and only one phase:
response pattern # 1 denoting the clique; response pattern # 17, the
early crowd phase; response pattern # 7, the late crowd stage;
response pattern # 9, dating; and response pattern # 15, courtship.
Since the decision has been made to investigate sociological ambiva
lence as it applies to the first two pairs of stages, the courtship
phase will be deleted in this study.

Twelve response patterns

involving membership in more than one stage may be delineated.
these, three —

# 4 , # 5 , and # 6 —

consecutive order.

Of

do not meet the stipulation of

The criterion of ultimate position determines

what area of the developmental sequence is characterized by socio
logical ambivalence.

One pattern, # 10, does not meet the con

secutive order stipulation due to this criterion.
are three additional patterns —

Moreover, there

# 3, # 11, and # 14 -- involving

more than one pair of consecutive stage memberships which are not
conducive to sociological ambivalence because they do not meet the
ultimate position criterion.
The remaining eight patterns may be labeled as ambivalent
types and further classified according to what specific developmental
stages are in conflict.

Thus response patterns # 2 and # 18 represent
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sociological ambivalence involving the clique and crowd; response
patterns # 3 and # 8, the crowd and date; and response patterns # 11,
# 12, # 13, and # 14, dating and courtship.

Once again, this last

set will be deleted from the present study.
The next step is a comparison of the pure and ambivalent types.
It is hypothesized that pure types are characterized by a high order
or a low order, whatever the specific case may be, of the normative
dimension in question; significant reductions or increments in the
dimension are produced by an individual's experience of divided
loyalties which results from simultaneous membership in consecutive
ultimate and penultimate groups as given in the developmental
sequence.

Beginning with the clique and the crowd, one can now

hypothesize the following descending order of antagonism toward the
opposite sex (SA) among the appropriate response patterns: 1, 18,
and 17.
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These comparisons involve the clique and early crowd stages.

It seems

more logical to use the early crowd stage rather than the late one
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since it would appear reasonable to assume that pairing off within a
social context (the late crowd stage) would necessitate the develop
ment of curiosity and interest in the opposite sex.

However, these

patterns may be grouped with appropriate ones above.
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In comparing the pure and ambivalent types involving the crowd
and the date, the following descending order of control over the
selection of dating partners (CS) among the appropriate response
patterns can be postulated: 9, 8, 7.
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There are other response patterns denoting a conflict between the
crowd and the date in which membership appears in additional stages.
These may be grouped with the appropriate patterns above:
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One may also desire to test the postulates of consecutive order
and ultimate position.

Revelent to the criterion of ultimate

position, one may compare response patterns # 3, # 10, and # 14 in
which membership is held in the clique and the crowd —

although

they do not represent membership in the ultimate and penultimate
positions, respectively —

with response pattern # 18 in which

membership in the clique and crowd should produce sociological
ambivalence.
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Additionally, the late crowd stage could be grouped with the early
crowd stage.
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In regard to sociological ambivalence involving the crowd and
date, response patterns # 11 and # 14 indicating membership not only
in the crowd and dating phases but also courtship may be compared
with response pattern # 8 in which membership in crowd and dating
stages represent the final phases attained.
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Response pattern # 3, also denoting sociological ambivalence between
the crowd and dating phases but also indicating membership in the
clique, may be grouped with response pattern # 8 above.
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Regarding the stipulation of consecutive order, there is
unfortunately no test as direct as the one for ultimate position.
However, there is an indirect one.

Of the three patterns which

would theoretically be classified as being unambiguously in the
courtship stage, there are two with non-consecutive memberships, # 5
and # 6.

There is a third pattern in which the ultimate and

penultimate memberships are non-consecutive, # 10.

Normative di

mensions pertaining to the developmental sequence under investigation
should be similar as all patterns represent courtship stage attain
ment.

Since the only dimension measured, which they have in common,

is antagonism toward the opposite sex, the research hypothesis would
predict equality among them.
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The operationalization of these hypothesis is the concern of the
next chapter.

Chapter 3
METHODS: OPERATIONALIZING THEORY

Sampling Design
The manner in which subjects can be secured as well as the sample
size which the experimental design necessitates are important elements
in the formulation of the methodological approach to a research
problem.

For this reason, the discussion will now turn to the manner

in which respondents to the questionnaire were selected.
Because of the nature of analyses involving SA (sex antagonism)
and CS (control over the selection of dating partners) dimensions,
it was necessary to divide the three independent variables of age,
sex, and response pattern into various levels.
ment for a rather large sample size.

This set up a require

In order to reduce the time-

cost factor to manageable proportions, it was decided to administer
the questionnaire in groups, rather than individually.

For this

reason, grade in school, instead of age, was used as the sample
criterion.

This approach can be defended on the basis of the fact

that grade is a rather good approximation of age.

Students in grades

5, 7, 9, and 11 as well as freshmen (13) and juniors (15) in college
were selected as subjects for study.

The fifth grade was chosen as

the lowest grade level because children aged 10 to 12 years represent
the prime age group which displays antagonism toward the opposite sex
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(see Chapter 1, page 11).

Grade has been increased in increments

of two because of the excessively large sample size (about 3400)
needed to include 5 - 1 6 grade levels.

For college freshmen and

juniors, it was necessary to place an age limit on respondents, since
student ages vary much more at this educational level than during
their pre-college years.

Consequently, college freshmen were limited

to those students so classified who were between the ages of 17 and
20; college juniors were restricted to those so classified between
the ages of 19 and 22.
Since the studies from which Smith (1962) generalizes to de
lineate the various stages of development are based on middle class
subjects (and, in fact, dating is said to be peculiarly middle class,
although the pattern is spreading), it appeared advisable to limit
the initial study to the middle class.

Moreover, Smith (1962) offers

the gang as the lower class counterpart to the clique.
There are three variables to be considered in computing sample
size: sex (2), grade (6), and response pattern (18).
falling in two particular response patterns —

Respondents

#15 and #16 (see

Figure 8, page 73) -- were not scaled, thus reducing the total number
of measured response patterns to 16.

Fourteen of these patterns were

designed to yield scores relating to the SA dimension and twelve
pertained to the CS dimension.

The larger matrix, which contains

168 cells (14 x 2 x 6), was used in estimating sample size.

An N of

1680, equally divided among all cells, gives each cell 10 entries,
which seemed adequate for the purposes of this study.

Since an equal

division was highly improbable empirically, this fact had to be
compensated for by a relatively large sample size.
statistical tests between cells were necessary.
sample of 1680 was selected as the ideal goal.

Moreover,

Consequently, a
The actual sample

size was 1637.
The sampling procedure consisted of the following steps.

It was

reasoned that each of the six grades should account for approximately
280 responses.

With the assistance of Dr. Clyde Lindsey, assistant

superintendent of the East Baton Rouge parish public school board,
predominantly middle class public schools within the parish were
determined.

This was done by inspection of income (a median of around

$10,000) and occupation (non-manual) characteristics of families in
the census tracts which were included within the confines of a given
school district.

The college population not only represents a con

tinuation of grade level, but also depicts a predominantly middle class
orientation because of the selective process which operates in higher
education (Caro and Pihlblad, 1964; Lee, 1968; Miller and Roby, 1970;
Hauser, 1970).

All non-white respondents, of which there were very

few, were discarded due to probable subcultural differences.
Five grammar schools from a total of 15 middle class elementary
schools in the parish were selected in which all fifth grade students
were given the questionnaire.

Two middle class junior high schools

were chosen as study sites from a total of three available.

In one

school all seventh grade students were asked to complete the question
naire and all ninth grade students were asked to do so in the other.

One high school out of three possible middle class selections was
chosen for the study.

About one-half of the eleventh grade students

in this school completed the questionnaire.

L.S.U. freshmen and

juniors were sampled through the classroom medium, since the necessity
of detailed instructions prohibited the use of mailed questionnaires.
Sociology and psychology classes drawing students representing a
variety of different areas of study, as determined from class rolls,
were selected.

Freshmen mathematics and history classes which were

required courses for a number of different majors provided the other
college sub-sample.

Operationalizing the Key Normative Dimensions
As several authors -- such as Scheff (1967), Newcomb (in Merton
et al. , 1959), Schelling (1963), and Laing, et al. (1966) —

point

out, one can operationally locate a norm by demonstrating that ego
generally adheres to a certain behavioral element, that alter does
likewise, and that both ego and alter know of the other's general
adherence.
one another.

Thus ego and alter come to expect certain behaviors of
The student-teacher relationship may be used to

illustrate the manner in which this technique is frequently used.
Students, for example, will be asked if they believe they should
act, or in fact do act, in a certain manner, if they expect teachers
to behave in a particular fashion, and if they believe everyone
involved recognizes this state of affairs.

Similarly, teachers are

asked if they feel they should behave, or in fact do behave, in a
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given way, if they expect students to act in a certain fashion, and if
all concerned seem to be aware of these mutual expectations.
Thus, there is often reliance on the reporting of behavior, rather
than its actual observation —

a situation which leaves something to

be desired in that there may be a disjuncture between the two.

More

over, information may be elicited in the form of behavioral intention
(e.g. "believe you should behave in a given fashion") in recognition
of the fact that a certain amount of deviance from any behavioral
element does not preclude its operating in a constraining or binding
manner on the actors involved; the presence of social control is
ample testimony to this fact.

The problem here lies in ascertaining

at what point dissent ceases to be tolerable and becomes evidence
of a lack of normative structure.
Such an approach to the delineation of norms, although in
adequate in some respects, works satisfactorily in situations where
it is relatively easy to identify and obtain access to ego and alter,
e.g. the student-teacher relationship, the husband-wife dyad, etc.
However, this is not the case with the present study.

Membership

groups (e.g. the clique or the crowd) may be composed of neighborhood
friends, club associates, or those in classrooms other than the one
in which the researcher finds himself, especially in regard to
adolescents.

A more suitable approach would seem to be the identi

fication of these groups in their natural setting followed by parti
cipant observation, the method employed by Dunphy (1963) in his
study of adolescent crowds.

However useful participant observation

50

may be in descriptive studies, it would seem to be inappropriate for
a more analytically oriented endeavor in that the investigation of
the operation of specific variables requires the study of a number
of peer groups, each possessing different characteristics.

Neverthe

less, it should be stressed that no analytical study can be conducted
soundly without an array of descriptive data from which to formulate
suitable hypotheses.
To complicate matters still further, the focus of this study
is on sociological ambivalence.

If the researcher were to rely on

the direct observation of behavior, it would require a somewhat
lengthy observational period in order to give adequate time for
behaviors which contradict each other to appear.

A reliance on the

reporting of behavior by a subject who may be experiencing ambivalence
could well be asking something of a respondent which he could not
deliver.
For all the above reasons it was decided to use an attitudinal
measure as an index to the key normative dimensions of the systems
to which students belonged.

The danger of this approach lies in

the fact that attitude and behavior are not always in accord,
although they are in the majority of cases (De Fleur and Westie,
1958).

However, as Siegel and Siegel (1957) have experimentally

demonstrated, reference groups which are also membership groups
are potent influences on the attitude formation of their members.
Moreover, a wealth of descriptive data has already been presented
which clearly demonstrates that the peer groups under study are also
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important primary groups.

The configuration of these peer groups as

reference-member8hip-primary groups would seem to indicate a close
association between attitude and behavior.
is well documented in the literature.

In fact, such an association

For example, material has already

been cited which reveals youths' strict conformity to their peer group
codes.

Specifically, studies cited in Chapter 1 which show an antago

nistic attitude toward the opposite sex in early and late childhood
involve observational and sociometric techniques.

Dunphy's (1963)

finding that the crowd expects its members to select suitable dates
from its own ranks was based on participant observation.

All of the

above are behavioral indices.
Thus, the basic unit of analysis in this study is the individual
acting within a social context, a fundamental tenet of the develop
mental approach.

That is, what is being measured is an individual's

attitude toward certain social objects which is considered to be a
function of the particular peer groups of which he is a member.

That

these attitudes are translated into corresponding behavior patterns
is supported by the findings of a wide range of descriptive studies.
Such a methodological approach permits the use of questionnaires
administered to a relatively large sample so that the operation of
several variables at a number of different levels may be examined.

Attitude Scaling
A necessary first step in operationalizing any concept is to
begin by delineating the idea theoretically.

Unfortunately, this is
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no easy task insofar as the concept attitude is concerned.

Greenwald

(in Greenwald, et al., 1968) notes that his attempt to describe the
body of attitude theory, in which he likened the task to assembling a
jigsaw puzzle, resulted in his discovery that even the puzzle pieces
have pieces!

Consequently, an adequate theoretical treatment of the

concept attitude would probably constitute a dissertation in itself
and the operationalization of any given construct would undoubtedly
encompass another one.
Greenwald summarizes his rather comprehensive review of the
concept attitude in the following manner:
Psychology's diverse heritage of conceptual attitude definitions
can be reduced to theoretically manageable proportions by reconceptualizing them in terms of one or more of the three stimulus
functions of attitude objects that have been identified by Staats.
In particular, attitude definitions most commonly make reference
to the attitude object's conditioned stimulus function (the object
elicits an emotional response) and its discriminative stimulus
function (the object serves as a signal for performance of a variety
of instrumental responses, particularly ones indicating positive or
negative evaluation of the object). The popular three-component
definitions of attitude offer the advantage of a built-in distinction
between the conditioned stimulus function (emotional component of
attitude) and the discriminative stimulus function (cognition com
ponent and action-tendency or habit component). . . .
In the present
conception, attitude is a complex psychological construct, built up
from the theoretically subordinate constructs, habit, cognition, and
emotion (Greenwald in Greenwald et al., 1968: 383, 386).
A conceptual definition formulated by Krech, Crutchfield, and
Ballachey (1962) reflects all the above components.

Thus, "cognitions,

feelings, and action tendencies with respect to various objects . . .
(are) organized into enduring systems called attitudes" (p. 139).
Moreover, according to these authors, there is a "very deep pene
tration of the normative order of society into the cognitive component
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of attitude" (Summers, 1970: 2).
The attitudes which had to be measured for the present study
were sex antagonism and degree of control over the selection of dating
partners.

Sex antagonism is not interpreted here in the clinical

psychological sense of the term, i.e. hostility directed toward the
opposite sex.

Rather, it is used to denote behavior such as a young

boy'8 reluctance to play with girls, to be seen with them, and to
express anything but the lowest regard for their presence.

Such

attitudes are manifested in the peculiar argot or derogatory epithets
referring to the opposite sex which monosexual groups usually develop,
e.g. girls' being contaminated with "cooties" or boys' being "creeps"
or a young boy's consternation at being teased by an older sibling
or a parent about the identity of a non-existent sweetheart.
Control over the selection of dating partners refers to the
degree to which the individual is free of group (i.e. crowd) control
in the selection of his dating partners.

It has been hypothesized

that the crowd seeks to control dating partners as much as possible,
especially in comparison to the dating phase.

This is not to deny

that prestige is conferred in the dating phase on those who are able
to date preferred partners.

However, everyone is not able to command

the highly rated dating partners in the rating-dating complex (Waller,
1937).

Thus, in the dating phase it is a question of greater or

lesser prestige, and not ostracism as it is in the crowd stage (Dunphy,
1963).
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The next problem becomes one of operationalization, i.e. choosing
an appropriate attitude scaling technique.

This task is not as formi

dable as the preceeding one in that the unique characteristics of
this particular study create guidelines for the selection process.
Perhaps the most important element which had to be taken into consider
ation was the time factor.

Securing entry into the East Baton Rouge

parish public school system, especially in view of the large number
of students needed, depended a great deal on the fact that question
naire administration would not exceed 20 minutes.

This left only

about 10 minutes for the actual filling out of the questionnaire by the
respondents, since distribution and the careful explanation of in
structions also required about 10 minutes.

Much the same problem was

encountered with university professors who understandably wanted to
part with as little class time as possible.

Consequently, every

questionnaire item had to serve a definite purpose.

Scaling techniques

such as Likert's summated ratings and factor analytic methods, where
more items than needed are used and unsuitable items can and are
discarded after analysis, were deemed rather inappropriate for this
study.

For this reason, the Thurstone method of attitude scaling was

selected.

In this method scale values are determined before question

naire administration.
Moreover, there were additional reasons for the selection of the
Thurstone method.

The Likert scaling technique, in which subjects

choose a point along a continuum ranging from strongly agree to strongly
disagree, seemed a particularly difficult task for younger children.

In
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addition, there are other problems associated with the Likert technique,
e.g. regression toward the mean and the questionable theoretical meaning
attached to summing different intensity points over all scale items.
Guttman scale analysis, which requires an arbitrary and often difficult
to attain criterion of scalability (the .90 coefficient of reproduci
bility), focuses on unidimensionality.

In light of Greenwald's

comments, it is doubtful whether attitudes, by their very nature, are
unidimensional.

Moreover, since ambivalent attitudes are the concern

of this study, it would appear that such a "step-ladder" approach to
attitude measurement as represented by Guttman scaling would be in
appropriate for present purposes.

Factor analytic methods were dis

carded because they can result in the production of a scale which does
not measure the exact attribute it was initially designed to measure.
This is of little consequence in most stages of theory building, but it
would seem to be unsuitable at an advanced stage where a quite specific
attitude will be compared with other variables.
Although the Thurstone technique appeared a number of years ago,
some of its unique advantages are just now being brought to light.
These advantages become apparent in connection with the current trend
to look upon attitudes as complex, multi-faceted constructs.

One

particular advantage can be highlighted by an analogy derived from
studies of social class.

Warner (1941) discovered that in Yankee City

knowledgeable citizens placed other townsmen in certain social classes
with a high degree of consensus.

In analyzing these placements or

social class designations, Warner found that they were the result of a
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consideration of a conglomerate of other factors, e.g. income, occu
pation, education, etc.

Thus, the Thurstone method, which utilizes

judges as a means of generating scale values, represents one way —
and certainly a very simple, valid, and straightforward one —
dealing with multi-faceted attitudes.

for

That is, judges weigh a

variety of factors in placing an attitudinal statement at a partic
ular point on the psychological continuum.

The fact that a number of

judges agree on a statement's placement is evidence of a valid discriminal process.

It is to a more detailed explanation of the Thurstone

technique to which the discussion now turns.
Warren Torgerson (1967) gives an excellent description of the
scaling model behind Thurstone's technique:
We take as given a series of stimuli to which the subject
can respond differentially with respect to some given attribute. Our
task is to locate these stimuli on a psychological continuum in such
a way that we can account for the responses given by the observer.
The psychological continuum can be considered to be a continuum of
subjective or psychological magnitudes. In Thurstone's terminology,
each psychological magnitude is mediated by a "discriminal process."
Each discriminal process thus has a value on the psychological con
tinuum. Thurstone defined the discriminal process as "that process
by which the organism ... reacts to stimuli."
Each stimulus when presented to an observer gives rise to a
discriminal process. Because of momentary fluctuations in the or
ganism, a given stimulus does not always excite the same discriminal
process, but may excite one with a higher or lower value on the
psychological continuum. As a result, instead of a single discriminal
process always associated with a given stimulus, we have a number of
discriminal processes associated with it. If we present the stimulus
to the observer a large number of times, we can think of a frequency
distribution on the psychological continuum of discriminal processes
associated with that stimulus. The postulate is made that the fre
quencies with which discriminal processes are associated with any
given stimulus form a normal distribution on the psychological con
tinuum. ...
The discriminal process most often associated with a given stimulus
is defined as the modal discriminal process. The scale value of the
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stimulus on the psychological continuum is taken as the value of its
modal discriminal process. Since in a normal distribution the mode,
median, and mean coincide, the scale value of the stimulus can also be
considered as the value of the mean or median discriminal process
associated with it.
The standard deviation of the distribution associated with a
given stimulus is called the discriminal dispersion of that stimulus.
The discriminal dispersions, as well as the scale values, may be
different for different stimuli. ...
The observer cannot report directly the value of the discriminal
process on the psychological continuum. Hence, we cannot obtain
directly from the observer the frequency distribution associated with
a stimulus. Scaling the stimuli must always be done indirectly.
We can, however, deduce equations relating judgments of relations
among stimuli (which the observer can make) to the scale values and
dispersions of the stimuli on the psychological continuum. We can
then use these equations to estimate the scale values and dispersions
of the stimuli. ... A ... set of equations, which will here be called
the law of categorical judgment, is concerned with judgments that re
quire the observer to place(rate or sort) the stimuli into a number
of ordered categories. ...
(Torgerson, 1968: 156-158)
The researcher puts this model into practice by formulating
statements conceived to be related to the attitude being investigated.
Thurstone (1929) recommends that a large number of judges, working
independently, classify these statements into 11 piles with pile 1
representing one extreme and pile 11 the other.

However, evidence

from various studies (e.g. Edwards and Kenney, 1946; Uhrbrock, 1934;
Rosander, 1936) indicate that correlations as high as .99 have been
obtained independently from two groups with as few as 15 judges in
each group.

The scale value (S value) of a statement is the median

scale position (or pile) to which it is assigned by the group of
judges.
Instead of Thurstone's graphic method of determining scale values,
Edwards' (1957) computational method was employed which is nothing
more than the computational formula for determining a median or 50th

centile.

Graphic extrapolation was used for those statements having

indeterminate scale values by this method.

Statements with too

broad a scatter were discarded as ambiguous or irrelevant.

A method

of ascertaining ambiguity or irrelevance is provided through the
determination of Q values, that is, the interquartile range contain
ing the middle 50 per cent of the judgments.

This was calculated by

Edwards' method in which the 25th centile is subtracted from the 75th
centile.

Statements having indeterminate lower quartiles are given

Q values generated by doubling the upper quartile.
A selection of statements which comprised the final scale was
made, taking items which are spread out evenly along the continuum
from one extreme position to the other.

A respondent's attitudinal

score was taken as the mean scale value of those statements to which
he or she agrees.
In this study 50 sociology and social welfare graduate students
were used as judges.

That the selection of judges does not appre

ciably effect scale values is indicated in studies by Hinckley (1932)
and Mac Crone (1937) in which judges differing in attitude and
social characteristics yielded extremely similar results.

Additionally,

in this study the number of categories was reduced from 11 to 7 since
distinctions as fine as those produced by 11 categories were not
needed.
Because of the wide age range of the respondents necessary for
the study, it was recognized at the outset that a rather extensive pre
test of the attitudinal items would be required.

At one point the use
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of different scales geared specifically to certain age ranges was
contemplated.

However, this was rejected for two reasons.

First

there was a danger in constructing items reflecting sex antagonism
tailored to the college sub-sample.

This danger was inherent in

the possibility that these items might well come closer to measuring
hostility, in a psychological sense, toward the opposite sex.
Secondly, scales formulated on slightly different bases for various
age groups might not be comparable.

Therefore, it was decided

to use one scale and to conduct a rather extensive pre-test.

Inci

dentally, this pre-test was held prior to the judging of the items
for a very important reason.

Since the task of sorting items

involved in two different attitude scales is a rather laborious one,
it seemed rather useless to ask judges to sort items, some of which
pre-testing would later demonstrate to be of poor quality.

In this

way, any sub-set of the items chosen on the basis of their S and Q
values would have been adequately pre-tested.
The pre-testing was handled in the following fashion.

Thirty

SA (sex antagonism) items and thirty CS (control over the selection
of dating partners) items were formulated.

Five males in each of

the six grade levels were gathered together (separately by grade)
in a group and asked to sort the items into three piles:

those with

which they disagreed, those with which they agreed, and those with
which they experienced difficulty for any reason, e.g. inability to
agree or disagree, ambiguity, word usage, etc.

The same procedure was
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carried out with five females in each grade level.

All grades were

pre-tested on the SA items and grades nine through juniors in
college were pre-tested on both SA and CS items.
SA and nine CS items were discarded as unsuitable.

As a result, five
The necessity

of explaining the simple wording of the SA items to the high school
and college population was also discovered at this time.

(This

being done, no problems were encountered in the final administration.)
These items were then submitted to the 50 judges for sorting.
On the basis of S and Q values, 11 SA and 11 CS items were selected
for the scales.

Items and corresponding S and Q values are pre

sented in Figures 5 and 6 on pages 61 and 62.
the items are indicated in parentheses.

The female form of

Any item whose Q value was

equal to or exceeded 2.00 was not selected.

Item 1 in both scales

represents the maximum of the attribute in question, i.e. maximum
sex antagonism and maximum individual control over the selection of
dating partners.

Through an oversight, judges were instructed to

place the most extremely antagonistic items on the SA dimension in
pile 1 and items reflecting the highest degree of group (not
individual) control on the CS dimension also in pile 1.

Therefore,

in regard to the SA scale, 1 represents maximum antagonism and 7,
minimum antagonism.

But with respect to the CS scale, 7 represents

maximum individual control and 1, minimum individual control.
As a measure of reliability (or repeatability), a re-test on
a segment of the most accessible part of the sample, the college
juniors, was planned.

Approximately 50 cases were needed.

Although
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Figure 5
S AND Q VALUES FOR THE SEX ANTAGONISM (SA) SCALE

S

Q

0.50

1.56

1. I simply don't like most girls (boys).

1.62

1.46

2. I believe most girls (boys) often ruin the
fun at parties.

2.23

1.45

3. I think most girls (boys) are too different
from boys (girls) to ever agree on anything.

2.76

1.36

4. I don't enjoy talking to most girls (boys)
very much.

3.30

1.64

5. I don't think I could tell most girls (boys)
things which are very important to me.

3.57

1.64

6. I think that most girls (boys) never enjoy
doing the same things that boys (girls)
do.

4.63

1.57

7. I'd prefer it if my boy (girl) friends
didn't tease me because they think I like
a girl (boy).

5.05

1.30

8. I don't mind sitting next to girls (boys)
in class.

5.98

1.18

9. I enjoy playing certain sports or games
with girls (boys).

6.35

1.20

10. I like certain girls (boys) to like me.

6.93

0.57

11. I often get crushes on girls (boys).
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Figure 6
S AND Q VALUES FOR THE CONTROL OVER THE
SELECTION OF DATING PARTNERS (CS) SCALE

S

Q

6.89

0.61

1. I am the best judge of whom I would
enjoy going out with.

6.25

1.25

2. Although my friends may dislike a date
of mine, this doesn't give them the
right to put pressure on me to stop
dating her (him).

5.83

1.38

3. I'd be rather irritated if my friends
didn't treat my date politely.

5.50

1.60

4. I feel that both my friends and my date
should overlook some of each other's
faults so we all can have a good time.

4.49

1.72

5. Any good friend should be willing to try
to get along with girls (boys) I date.

3.88

1.84

6. It works out better for me if both my
friends and my date make an effort to
get along with each other.

2.83

1.72

7. On a double-date, it's a good idea to
date girls (boys) my friends know fairly
well.

2.40

1.42

8. My friends and I usually agree on what
girls (boys) are "cool."

1.97

1.82

9. If I were double-dating and my friends
disliked my date, I'd feel uncomfortable
the whole evening.

1.69

1.20

10. It isn't a good idea to take (go with) a
girl (boy) my friends don't like to a
party.

0.70

1.77

11. If some of my friends didn't like a girl
(boy) I was dating, there is probably
something wrong with her (him).
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the names were secured on twice this number of respondents, the
absence rate precluded the securing of the needed 50.

It was decided

against asking an instructor to give up needed class time for a
third administration.

Consequently, no reliability coefficient could

be computed.
This discussion may be closed with a few comments on scale
validity, i.e. "the degree to which an instrument measures the
construct which is under investigation" (Bohrstedt in Summers, 1970:
91).

Concepts such as content validity, which "refers to the degree

to which the score or scale being used represents the concept about
which generalizations are to be made," and construct validity, which
is the determination of the "degree to which certain explanatory
concepts or constructs account for the performance on the test," are
really inadequate (Bohrnstedt in Summers, 1970: 91, 94).

With

regard to content validity, a number of different researchers may
have varying notions as to just exactly what the concept being
measured means in theoretical terms.

In reference to construct va

lidity, the attempt to document validity by linking it to the out
come of the experiment defeats the purpose for which the experiment
was performed:

Is one's theory incorrect or is one's scaling

technique invalid or both?

A third concept, criterion-related

validity, results from "correlating one's measure with a direct
measure of the characteristic under investigation" (Bohrnstedt in
Sumners, 1970: 93).

This amounts to securing a behavioral index.

The problem here lies in the fact that an attitude may be a valid
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measure of a respondent's internal predisposition; however, this
attitude may not be translated into behavior for a variety of
reasons.
In the present situation, the configuration of key peer groups
as reference-membership-primary groups indicates a close association
between attitude and behavior, an association which is well docu
mented in the literature —
p . 50

- 51 )•

both theoretically and empirically (see

Consequently, the behavioral indices which have been

empirically derived by other investigators may be viewed as
behavioral correlates to the present attitudes under study.

In

this way, they may serve as a criterion related measure of validity.
However, there is no completely satisfactory answer to the problem
of validity until an attitudinal scale has developed a "biography,"
which results from the utilization of the scale under varying
condi tions.

Ascertaining Membership in the Developmental Stages
Presented in Figure 7 on page 65 are the questionnaire items
which were designed to ascertain the peer groups to which any indi
vidual selected as a respondent might belong.

Although it was

necessary to devise a male and a female form of the questionnaire,
the changes required for the latter version are indicated in
parentheses.

Questions 1 and 2 which involved clique and crowd

memberships, respectively, are rather straightforward.

In reference

to question 3 which concerned dating, an informal pre-test of the

Figure 7
QUESTIONS ELICITING MEMBERSHIP IN
THE VARIOUS DEVELOPMENTAL STAGES

Do you now belong to a small group of all boys (girls) whom
you consider to be very good friends and with whom you do
things together, talk over things, etc.?
Yes
No
Do you now belong to a group of both boys and girls with
whom you are rather good friends and with whom you do various
things together, for example, go to movies, parties, dances,
etc. ?
Yes
No
Choose the statement which best describes your dating activities.
a._____

I do not date at all.

b._____

I date only on a few special occasions.

c .______

Although
I may single date, a greater part ofthe time
I spend with girls (boys), including dates, is in the
company of a particular group of boys and girls I am
fairly good friends with and with whom I enjoy doing
things together.

d ._____

Although I may double date and attend parties and
dances, I spend more time in the company of my date
by herself (himself) than with her (him) in the
frequent company of a particular group of boys and
girls with whom I enjoy doing things together.

If you chose the last answer (d) to Question 3, choose the
statement below which best applies to you. If you did not choose
that answer, omit this question.
a. _____

I date different girls (boys).

b. _____

I date different girls (boys), but I date one girl
(boy) more than the rest and like her (him) more
than the others.

c. _____

I go steady, but I am not seriously involved, that is,
consider myself in love.

d. _____

I date only one girl (boy) with whom I consider myself
very much in love.
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questionnaire revealed that some adolescents whose dating activ
ities included only the taking of a date to an annual school dance
could not choose any alternative if selection "b" (dating only
on a few special occasions) were omitted.

Therefore, alternatives

"a" and "b" were treated as identical, i.e. as not indicating
attainment of the dating phase, since the choice of either one
included a category of individuals who did not date at all or very
rarely.

Selections "c" and "d" involved a distinction between

group-oriented pairing off, demonstrating membership in the crowd
but not the dating phase (selection "c"), and dating as defined
in this study, i.e. a focus on the dyad itself, rather than the
group (selection "d).

Membership in the early crowd stage was

indicated by a respondent's belonging to a group of male and female
friends (a "yes" to question 2) but not being involved in regular
pairing off (alternative "a" or "b" to question 3).
Question 4 was designed to further classify those individuals
who were involved in dating in regard to the courtship phase.

The

selection of alternative "a" which indicated partner mobility or
alternative "c" which pointed to a lack of commitment (the non
commitment steady referred to in Chapter 1) signified that these
individuals had not proceeded beyond the dating stage.

Alternative

"d", involving a monogamous commitment, was evidence of courtship
stage attainment.

In this specific case, classifying the respondent

as also being in the dating stage was illogical, since neither
partner mobility nor lack of commitment, both hallmarks of the dating
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phase, were present.

The choice of alternative "d" in question

3, demonstrating dating stage attainment, and selection "b" in
question 4, signifying a preference for one particular partner,
indicated a transitional period —
ambivalent one —

and therefore a sociologically

between dating and courtship.

All of these

relationships are shown on Figure 8 on page 68.
Membership in a particular developmental stage required
scaling along a corresponding dimension.

Measurement on each

dimension was limited to certain memberships in order that the
peer group which the respondent was using as a reference group
be identical with all other respondents so that they could be
compared.

Consequently, a "yes" answer to question 1, indicating

membership in the clique stage, resulted in a respondent's being
scaled along the SA dimension.

A "yes" answer to question 2,

demonstrating crowd membership, effected measurement on the SA
dimension and the CS dimension as well if alternative "c" or "d",
signifying pairing off of some kind, was selected in response to
question 3.

Regardless of a respondent's choice on question 2,

the selection of alternative "c" or "d" to question 3 resulted
in exposure to the CS scale.
The reason for this should become clearer after a glance at
Figure 3 on page 35 where it should be noted that each develop
mental stage conflicts with the one above it on a particular
normative dimension and conflicts with the one below on another
normative dimension.

It is the dichotomization of the crowd stage

Figure 8
QUESTIONNAIRE ITEMS CAST INTO RESPONSE PATTERNS**
S

1.
Yes
No
a
NA
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2.

+sc
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No
Yes
d
a

C
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No
No
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-
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3.
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d
a
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No
b
NA

No
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c
NA
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d
c

SC
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Yes
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d
b

9.
No
No
d
a

SC
+ + + Yes
Yes
d
c

- - C+ No
No
d
c

1 5 . ---- +
No
No
d
b

4.

SC
+ - + -
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No
d
a

10.

5.

SC

+ - +
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Yes
d
d

16. No
No
No
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a
NA
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11.
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No
d
d

No
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d
d
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No
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c

+

SC
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+

„
12.

Yes
No
d
b

No
Yes
d
b

17. - *S- No
No
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Yes
a
b
NA
NA

+ —SC+ +

18. + *S- Yes
Yes
Yes
Yes
a
b
NA
NA

**KEY
S denotes SA scale exposure; C denotes CS scale exposure; SC denotes exposure to both
+ denotes membership in a developmental stage; - denotes lack of membership as given in the
developmental sequence depicted in Figure 2, page 29
* denotes membership in the early crowd stage
Words and letters denote responses given to items listed in Figure 7, page 65,
NA denotes that Question 4 is not applicable
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into early and late phases which results in the respondents classi
fied into the early stage being scaled only on the SA dimension
and respondents falling in the late crowd phase being scaled on both
SA and CS dimensions.

Scale exposure according to response pattern

has been notated in Figure 8 on page 68.
As was mentioned earlier, an informal pre-test of these
membership (not attitudinal) items was conducted using youths in
the writer'8 neighborhood.

This was necessary to eliminate any

serious misunderstandings potential respondents might have prior
to the printing of the questionnaires.

Since this instrument would

be administered to a wide age range in order to secure respondents
at all points along the developmental sequence, it was also neces
sary to conduct a more formal pre-test so that possible misunder
standings peculiar to a given age could be avoided.

This pre

testing was accomplished by administering the questionnaire to a
class of East Baton Rouge parish public school students of the
appropriate age and asking the students to comment on any problems
they encountered in filling out the form.
were also carefully inspected.

Completed questionnaires

Any difficulties which arose were

avoided in the final administration by being incorporated into the
careful instructions which interviewers gave to each specific age
level.
The next chapter will deal with the results of the analyses
and the theoretical implications of the study.

Chapter 4
RESULTS AND DISCUSSION: A CONFIRMATION OF THEORY
Membership in the Developmental Stages
The frequency distribution of response patterns based on data
collected from 1637 respondents is presented in Table 1 on page
71.

It should be noted that all eighteen response patterns

appeared empirically.

It is difficult to compare percentages

meaningfully without cross-classifying response patterns by grade
since, for example, fifth graders could not be expected to fall
in those patterns denoting dating or courtship activity.

This

explains why patterns signifying an early stage of development,
such as # 1 referring to clique membership or # 18 pertaining to
early crowd attainment, are over-represented in the younger ages.
This results in these patterns having rather large frequencies.
Subjects falling in response pattern # 16, which denotes lack of
membership in any stage, constituted only 5.19 per cent of the
sample.
In order to obtain a concise picture of the differential
membership in the developmental stages by grade and also by sex
(see Chapter 2, page 37), it was necessary to group response
patterns into categories representing a given developmental stage
where that stage is the last attained.

Thus response pattern # 1
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Table 1
FREQUENCY DISTRIBUTION OF RESPONSE PATTERNS
N = 1637

Response Pattern

Frequency

Per Cent

1

361

22o053

2

196

11.973

3

85

5.192

4

35

2.138

5

54

3.299

6

31

1.894

7

70

4.276

8

24

1.466

9

15

0.916

10

110

6.720

11

38

2.321

12

26

1.588

13

16

0.977

14

99

6.048

15

31

1.894

16

85

5.192

17

73

4.459

18

288

17.593

1637

100.000
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refers to clique membership; response patterns # 17 and # 18
pertain to early crowd attainment, whereas # 2 and # 7 designate
late crowd membership; patterns # 3 , # 4, # 8, # 9 , # 1 1 , #1 2 ,
# 13, and # 14 refer to dating attainment; and patterns # 5, # 6,
# 10, and # 15 pertain to membership in the courtship phase (see
Figure 4, page 38).

Placement in a pattern involving membership

in dating and courtship stages (# 11 - # 14) was generated by a
respondent's regular pairing off with a focus on the dyad and a
preference for one particular partner (see Figure 8, page 68).
In this situation, involving a unique relationship between dating
and courtship, it was advisable to place these patterns in the
dating phase for the purposes of this analysis.

This was necessary

because preference for one particular partner is not the same as
a truly monogamous commitment, which designates courtship stage
attainment (see Chapter 3, page 66).
Frequency distributions referring to membership in each
developmental stage cross-classified by grade in school are found
in Tables 2 - 6 on page 73 - 77.

Chi square analyses performed

on each of the five developmental stages for comparing grade levels
were highly significant (P

< .001).

An inspection of Table 2 (page 73) reveals that clique member
ship occurs principally in the fifth and seventh grades, especially
in the former.

It is interesting to note that there appears to be

a linear trend such that membership in this stage decreases as grade
increases.

An examination of Table 3 (page 74), referring to early
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Table 2
MEMBERSHIP IN THE CLIQUE STAGE BY GRADE
n = 361

Grade

Frequency

Fifth

143

39.61

Seventh

100

27.70

Ninth

56

15.51

Eleventh

28

7.76

College Freshmen

21

5.82

College Junior

13

3.60

361

100.00

x2 = 220.36 with 5 df; P < .001

Per Cent
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Table 3
MEMBERSHIP IN THE EARLY CROWD STAGE BY GRADE
n = 361

Grade

Frequency

Per Cent

Fifth

112

31.03

Seventh

110

30.47

Ninth

93

25.76

Eleventh

23

6.37

College Freshmen

12

3.32

College Junior

11

3.05

361

100.00

= 205.53 with 5 df; P < .001
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Table 4
MEMBERSHIP IN THE LATE CROWD STAGE BY GRADE
n = 266

Grade

Frequency

Fifth

Per Cent

2

.75

Seventh

36

13.54

Ninth

49

18.42

Eleventh

64

24.06

College Freshmen

56

21.05

College Junior

59

22.18

266

100.00

x2 = 59.13 with 5 df; P

< .001
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Table 5
MEMBERSHIP IN THE DATING STAGE BY GRADE
n = 338

Grade

Frequency

Per Cent

Fifth

1

.30

Seventh

6

1.78

Ninth

37

10.95

Eleventh

93

27.51

104

30.77

97

28.70

338

100.00

College Freshmen
College Junior

x2 = 199.52 with 5 df; P

< .001

Table 6
MEMBERSHIP IN THE COURTSHIP STAGE BY GRADE
n = 226

Grade

Frequency

Per Cent

Fifth

0

0.00

Seventh

6

2.65

Ninth

19

8.41

Eleventh

29

12.83

College Freshmen

82

36.28

College Junior

90

39.83

226

100.00

= 200.42 with 5 df; P

< .001
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crowd attainment, shows much the same picture as clique membership
except that the amount of difference between the fifth and seventh
grade drops considerably.

However, the ninth grade includes a

sizable segment of the membership in this stage, about 26 per cent.
Tabulations for the late crowd stage are given in Table A on
page 75.

The relationship between grade and this stage appears

to be somewhat curvilinear.

From the fifth grade, steadily in

creasing frequencies peak at the eleventh grade, then drop at the next
grade (college freshman) and level off.

Although the eleventh grade

accounts for almost a quarter of the respondents in this stage,
college freshmen and juniors each account for about one-fifth.

A

similar curvilinear relationship seems applicable to the dating stage
(Table 5, page 76), except that the peak occurs at the college fresh
man level.

The fact that there are less daters among college juniors

could be due to their movement toward courtship.
out.

The data bear this

Although the percentage of both college freshmen and college

juniors increases in the courtship phase as compared to dating, the
juniors represent an 11 per cent increase whereas freshmen represent
only a 5 per cent increase.

Eleventh graders, college freshmen and

college juniors each account for over one quarter of the respondents
falling in the dating stage.
The tabulations for the courtship stage are presented in
Table 6 on page 77.

The relationship appears to be a linear one

with the mode occuring at the college junior level.

College

freshmen and juniors account for approximately 76 per cent in the
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courtship category.
It is also interesting to ascertain the dominant develop
mental stage(s) in each specific grade.

In this way the

transition from one stage to another may be studied.

Therefore,

it is necessary to focus on the frequency distribution of
developmental stages separately by grade.

These tabulations

are given in Tables 7 - 12 on pages 80 - 85.

Chi square

analyses, performed on each of the six grades for comparing
developmental stages, were highly significant (P < .001).
It can be observed, from Table 7 (page 80) dealing with the
fifth grade, that clique and early crowd memberships account
for almost 99 per cent of these respondents.

Thus, the fifth

grade represents a transitional period where monosexual groups
are beginning to give way to heterosexual ones.

Although the

clique stage does represent about 55 per cent of these subjects,
the fifth grade does not appear to be the peak age group for
expressing antagonistic attitudes toward the opposite sex (see
Chapter 1, page 11).

It would be interesting to administer the

questionnaire to third and fourth graders in order to delineate
that group in which the clique stage is the overwhelmingly
dominant pattern.
According to Table 8, page 81, membership in the clique
and early crowd account for about 81 per cent of the seventh
grade subjects.

In this case there are more subjects belonging

to the early crowd stage than the clique phase, just the opposite
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Table 7
FIFTH GRADE RESPONDENTS CLASSIFIED BY
DEVELOPMENTAL STAGE MEMBERSHIP
n = 258

Developmental Stage

Frequency

Per cent

Clique

143

55.42

Early Crowd

112

43.41

2

•

GO

Late Crowd
Dating

1

.39

Courtship

0

0.00

258

100.00

x2 = 381.50 with 4 df; P

<

.001
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Table 8
SEVENTH GRADE RESPONDENTS CLASSIFIED BY
DEVELOPMENTAL STAGE MEMBERSHIP
n = 258

Developmental Stage

Frequency

Per cent

Clique

100

38.76

Early Crowd

110

42.63

36

13.95

Dating

6

2.33

Courtship

6

2.33

258

100.00

Late Crowd

x2 = 196.82 with 4 df; P

< .001
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Table 9
NINTH GRADE RESPONDENTS CLASSIFIED BY
DEVELOPMENTAL STAGE MEMBERSHIP
n = 254

Developmental Stage

Frequency

Per cent

Clique

56

22.05

Early Crowd

93

36.61

Late Crowd

49

19.29

Dating

37

14.57

Courtship

19

7.48

254

100.00

= 59.31 with 4 df; P

< .001
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Table 10
ELEVENTH GRADE RESPONDENTS CLASSIFIED BY
DEVELOPMENTAL STAGE MEMBERSHIP
n = 237

Developmental Stage

Frequency

Per cent

Clique

28

11.81

Early Crowd

23

9.70

Late Crowd

64

27.00

Dating

93

39.25

Courtship

29

12.24

237

100.00

= 77.32 with 4 df; P

<

.001
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Table 11
COLLEGE FRESHMAN RESPONDENTS CLASSIFIED BY
DEVELOPMENTAL STAGE MEMBERSHIP
n = 275

Developmental Stage

Per cent

Frequency

Clique

21

7.64

Early Crowd

12

4.36

Late Crowd

56

20.36

104

37.82

82

29.82

275

100.00

Dating
Courtship

x2 = 111.56 with 4 df; P

<

.001

situation from the fifth grade sample.

Thus, there is s con

tinuation of the trend toward heterosexual association.

In f a c t ,

approximately 14 per cent of seventh graders have entered the
late crowd stage where group-oriented pairing off appears.
The frequency distribution of developmental stages relevant
to the ninth grade are presented in Table 9 on page 82.

The

dominant pattern is now membership in the early crowd stage.
Although clique membership still represents a sizeable po rtio n ,
about 22 per cent, late crowd membership rises to 19 per cent.
Moreover, approximately 15 per cent of the subjects have entered
the dating stage.
From Table 10, page 83, it can be observed that the dating
pattern is the most frequent one among eleventh graders.

Mesd>er-

ship in the late crowd stage includes about 27 per cent of these
respondents.

Since there is no grade where the late crowd stage

is the modal pattern, it could well be that the tenth grade,
which was not included in the sample, represents an age charac
terized by membership in this stage.
College freshmen (Table 11, page 84) are also ty p ifie d by
a modal pattern of dating attainment.

However, there is an

increase in those holding membership in the courtship stage as
compared to other grades.

It is interesting to note th at member

ship in the late crowd phase still represents a sizable segment,
about 20 per cent.

College juniors (Table 12, page 85) present

much the same picture as the freshmen except there is an increase

Table 12
COLLEGE JUNIOR RESPONDENTS CLASSIFIED BY
DEVELOPMENTAL STAGE MEMBERSHIP
n = 270

Developmental Stage

Frequency

Per cent

Clique

13

4.81

Early Crowd

11

4.07

Late Crowd

59

21.85

Dating

97

35.94

Courtship

90

33.33

270

100.00

x2 = 124.07 with 4 df; P <

.001

situation from the fifth grade sample.

Thus, there is a con

tinuation of the trend toward heterosexual association.

In fact,

approximately 14 per cent of seventh graders have entered the
late crowd stage where group-oriented pairing off appears.
The frequency distribution of developmental stages relevant
to the ninth grade are presented in Table 9 on page 82.

The

dominant pattern is now membership in the early crowd stage.
Although clique membership still represents a sizeable portion,
about 22 per cent, late crowd membership rises to 19 per cent.
Moreover, approximately 15 per cent of the subjects have entered
the dating stage.
From Table 10, page 83, it can be observed that the dating
pattern is the most frequent one among eleventh graders.

Member

ship in the late crowd stage includes about 27 per cent of these
respondents.

Since there is no grade where the late crowd stage

is the modal pattern, it could well be that the tenth grade,
which was not included in the sample, represents an age charac
terized by membership in this stage.
College freshmen (Table 11, page 84) are also typified by
a modal pattern of dating attainment.

However, there is an

increase in those holding membership in the courtship stage as
compared to other grades.

It is interesting to note that member

ship in the late crowd phase still represents a sizable segment,
about 20 per cent.

College juniors (Table 12, page 85) present

much the same picture as the freshmen except there is an increase

in courtship stage attainment.

Thus, there is a continuation of

the earlier trend toward monogamous committment.

Perhaps the

status of college senior, with its imminent prospect of financial
independence, is characterized by a modal pattern of courtship.
A chi square analysis was performed to determine if there was
any significant difference in the frequency distribution relevant
to membership in the developmental stages due to sex.
nificant difference was found (Table 13, page 88).

No sig

Thus in

respect to peer social influences on heterosexual association, both
sexes progress at roughly the same rate.

Finally, a chi square

analysis in which membership in all five developmental stages was
cross-classified by all six grades was performed with highly
significant results (P < .OOlj Table 14, page 89).

Thus there is

an over-all developmental sequence operating in which modal stages
vary with grade as an indication of age.

The Clique, the Crowd, and Sex Antagonism
Presented in Table 15 on page 90 is the analysis of variance
table in which the cell entries have been sex antagonism (SA)
scores generated by the Thurstone scale given and explained in
Chapter 3, page 61.

All the main effects, i.e. grade, sex, and

pattern are highly significant as well as the grade x pattern
interaction (P <3.01).

Selected effects, i.e. selected individual

orthogonal comparisons within the pattern component, are also
significant.

Of the five orthogonal polynominals into which grade

Table 13
FREQUENCY OF DEVELOPMENTAL STAGE MEMBERSHIP BY SEX
n = 1552

Sex

Developmental Stage

Male

Clique

198

163

361

Early Crowd

186

175

361

Late Crowd

126

140

266

Dating

173

165

338

97

129

226

780

772

1552

Courtship
Total

Female

Total

Table 14
FREQUENCY OF DEVELOPMENTAL STAGE MEMBERSHIP BY GRADE
n = 1552

Grade
Clique

Early Crowd

Developmental Stage
Late Crowd
Dating

Courtship

Total

5

143

112

2

1

0

258

7

100

110

36

6

6

258

9

56

93

49

37

19

254

11

28

23

64

93

29

237

C. Fr.

21

12

56

104

82

275

C. Jr.

13

11

59

97

90

270

362

361

266

338

226

1552

Total

x2 - 872.87 with 20 df; P

< .001

OQ>

«o

Table 15
ANALYSIS OF VARIANCE TABLE FOR
SEX ANTAGONISM (SA) SCORES

Source

df

Total

Sum of Squares

Mean Squares

F

1489
5

11.771097
6.605071
3.545332
0.859025
0.710088
0.142580

2.354219
6.605071
3.454332
0.859025
0.710088
0.142580

6.406**
17.927**
9.399**
2.337
1.932
0.388

1

14.437162

14.437162

39.284**

13

21.648278
3.257088
1.896608
324837

1.665252
3.257088
1.896608
.324837

4.531**
8.863**
5.161*
0.884

5

2.602289

0.520458

1.416

Grade x Pattern

53

31.497612

0.594295

1.617**

Sex x Pattern

13

5.069825

0.389987

1.061

1399

514.146555

0.367510

Grade
Linear
Quadratic
Cubic
Quartic
Quintic

1
1
1
1
1

Sex
Pattern
1 vs. 17, 18
2 vs. 3, 10, 14
5 vs. 6
Grade x Sex

Remainder

1
1
1

** Significant at the .01 level;

* Significant at the .05 level

vO
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was partitioned, the linear and quadratic components are highly
significant (P < .01).
The significant pattern main effect indicates that those
response patterns on which SA scores were obtained differ from
one another with respect to antagonism toward the opposite sex.
In Chapter 2 interest was expressed in the relationship among
certain response patterns (see pages 40 - 44).

Although a

variety of different hypotheses were formulated in order to test
each postulate, the selection made was determined by the necessity
of generating an orthogonal set of comparisons.
The comparison of response pattern # 1, denoting solely clique
membership, with patterns # 17, signifying solely early crowd
membership, and # 18, indicating membership in both these stages,
resulted in the finding of a significant difference (P < .01).
Theoretically, respondents falling in response pattern # 1 should
display more antagonism toward the opposite sex than those falling
in # 17 and # 18.

This was confirmed, demonstrating the presence

of sociological ambivalence where dual membership occurs and
validating the hypothesized order of sex antagonism.
The comparison of response pattern # 2, denoting membership
in both clique and late crowd, with patterns # 3, # 10, and # 14,
all of which involve membership in both but which also involve
the attainment of at least one additional stage, resulted in the
finding of a significant difference (P

.05).

According to the

postulate of ultimate position, subjects falling in pattern # 2

should express more antagonism toward the opposite sex than those
falling in patterns # 3, # 10, and # 14.

This being the case,

the ultimate position stipulation, which requires developmental
stages conducive to sociological ambivalence to be the last
attained, was confirmed.
The comparison of response pattern # 5 with response pattern
# 6, both of which designate courtship attainment, resulted in
the finding of no significant difference.

This was the predicted

outcome in light of the postulate of consecutive order which
states that memberships which result in sociological ambivalence
must be adjoining one another on the developmental sequence.
Consequently, this postulate was confirmed.
The significant main effect of grade indicates that there is
a difference in antagonism toward the opposite sex among grades.
The significant linear and quadratic polynominals demonstrate
that as grade increases, antagonism toward the opposite sex de
creases until upper grade levels are reached.

Thus there is no

difference between college freshmen and college juniors in an
tagonism toward the opposite sex.
An inspection of the data relevant to the significant main
effect of sex reveals that males, whose sex antagonism scores are
averaged over all grade levels and all response patterns, are more
antagonistic toward females than vice versa.
a similar finding.

Rowe (1968) reports

This may be due to the fact that females are

more romantically inclined than males (Ehrmann, 1959).

The significant grade x pattern interaction, coupled with
the significant main effects of grade and pattern, indicates
that pattern effects are not additive over all levels of grade
due to differences in magnitude.

That is, the amount of

antagonism toward the opposite sex by which response patterns
differ are greater at some grade levels than at others.

The data

indicate that the lower grade levels, principally the fifth,
seventh, and ninth grades, display greater amounts of sex antag
onism among response patterns than do upper grade levels.

Since

peer groups placing a positive sanction on the expression of
attitudes antagonistic toward the opposite sex are relatively
uncommon at upper age levels, individuals belonging to such groups
may be more hesitant at displaying this attitude than younger
individuals whose similar groups represent the dominant pattern.
The Crowd, the Date, and Control over the Selection of
Dating Partners
Given in Table 16 on page 94 is the analysis of variance table
in which the cell entries have been control over the selection
of dating partners (CS) scores generated by the Thurstone scale
presented in Chapter 3, page 62.

There were no significant main

or interactional effects, indicating no difference in control over
the selection of dating partners in regard to response pattern,
grade, sex, or any combination of these.

However, the significant

(P < .05) comparison of response pattern # 3, denoting membership

Table 16
ANALYSIS OF VARIANCE TABLE FOR
CONTROL OVER THE SELECTION OF DATING PARTNERS (CS) SCORES

Source

df

Sum of Squares

Mean Squares

F

4

1.154541
0.152669
0.068208
0.643125
0.290538

0.288635
0.152669
0.068208
0.643125
0.290538

1.432
0.758
0.338
3.191
1.442

1

0.305120

0.305120

1.514

11

2.373207
0.281695
0.909769

0.215746
0.281695
0.909769

1.070
1.398
4.514*

4

0.432833

0.108208

0.537

Grade x Pattern

37

4.900415

0.132444

0.657

Sex x Pattern

11

3.142680

0.285698

1.418

696

140.274056

0.201543

Total

764

Grade
Linear
Quadratic
Cubic
Quartic

1
1
1
1

Sex
Pattern
9 vs. 7,8
3 vs. 11,14
Grade x Sex

Remainder

1
1

* Significant at the .05 level
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in the crowd and date where the latter stage is the last attained,
with patterns # 11 and # 14, representing membership in both
stages but where courtship attainment is also present, gives some
indication of what may be causing differences in the operation of
the developmental tasks under study.

Moreover, although the

comparison dealing with response patterns # 7 , # 8 , and # 9 was
nonsignificant, an examination of Table 1 on page 71 reveals that
pattern # 9 had the lowest frequency of all eighteen patterns.
This small sub-sample size thus increases the standard error,
thereby requiring more extreme results in order to attain significance.
Additionally, the difference, although not statistically significant,
is in the predicted direction.

Finally, it is extremely difficult

to explain the confirmation of the postulate of ultimate position (# 11,
# 14 vs. # 3), since the theoretical reasoning involved is dependent
upon the premise that dual membership in the crowd and date produces
sociological ambivalence (# 9 vs. # 7, # 8).
With this in mind, it is profitable to examine the total picture
carefully in an attempt to grasp what may be happening.

A main effect

is really the average effect of one variable or factor taken over all
levels of the remaining factors.

Thus, individual comparisons,

focusing on selected levels of a given factor, are more powerful, i.e.
more efficient in ascertaining significant differences than are
analyses of main effects.

Thus the one significant individual com

parison and the extenuating circumstances surrounding the other
individual comparison point to a different picture concerning CS

scores than was true of SA scores.

In the latter case, there was

an over-all difference among response patterns.

In the present

situation there is no over-all difference among response patterns,
but rather there appears to be a difference among key selected
ones (i.e. those appearing in the hypotheses on pages 40 - 44).
Consequently, once the developmental task of forming self-reliance
in the choice of one's dating partners has been achieved, it
ceases to operate in any capacity.

This is to be contrasted with

the developmental task of incorporating curiosity and interest in
the opposite sex, which is also achieved at some point along the
developmental sequence, as evidenced by the confirmation of the
postulate of ultimate position.

However, curiosity and interest in

the opposite sex continue to increase with increasing age up to a
point (college freshman level).

Said another way, it appears that

response patterns involved in the CS analysis need to be grouped
into three categories: (1) those patterns representing crowd
membership where this stage is the last attained (# 2 and # 7), (2)
those patterns depicting membership in the crowd and dating phases
where the dating phase is the last attained (# 3 and # 8), and
(3) the remaining patterns in which CS scores have been obtained
(# 4, VA 5, # 9 - # 14).
Summary
An examination of the data strongly indicates the operation of
developmental sequence dealing with peer socialization for marriage
That this developmental sequence is divided into five identifiable
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stages -- namely, the clique, early crowd, late crowd, dating, and
courtship —

is borne out by the differential membership in various

developmental stages by grade level.

All the hypotheses involving

ultimate position and consecutive order were confirmed on both
SA and CS analyses.

Thus sociological ambivalence can be said to

occur only when membership is held in consecutive stages which are
the ultimate and penultimate stages attained.

The hypothesis

concerning sociological ambivalence per se, i.e. the presence of
normative conflict generated by membership in certain developmental
stages, was highly significant in the SA analysis but nonsignificant
in the CS one.

However, extenuating circumstances pertinent to the

latter case have been pointed out.
operation of the

Important differences in the

two developmental tasks have also been discussed.

On the whole, therefore, there has been a general confirmation of
the expected findings.
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